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ABSTRACT
A study was made of all new students from the entire 
population of drop-outs and non-drop-outs from the Junior 
Division of Louisiana State University for 1953-1954 and
1954-1955. Drop-outs totaled 943 and 848, respectively, 
for the two years. Non-drop-outs totaled 1,043 and 1,162, 
respectively, for the two years. The total number of 
students studied was 3,995.
The principal problem was to determine whether 
twenty-one selected factors were significantly related to 
dropping out for 1953-1954 and 1954-1955. Analysis of drop­
outs for each factor was made by the chi-square technique. 
The five per cent level was the standard.
The factors that did not have significant relation­
ships to dropping out for 1953-1954 or 1954-1955 were:
1. Residence status.
2. Veteran status.
3. Transfer status (to Louisiana State University).
4. High school enrollment.
5. High school accreditation.
6. Proposed area of study at Louisiana State Uni­
versity.
The factors that had significant relationships to
%
dropping out for one of the years, 1953-1954 or 1954-1955 
were:
XV
1, Age at entrance to Louisiana State University,
2. Marital status.
The factors that had significant relationships to 
dropping out for 1953-1954 and 1954-1955 were:
1. Sex: Males were associated with dropping out,
2. Occupation of father: Students with fathers in
categories of lower socio-economic status 
dropped out more than students with fathers in 
categories of higher socio-economic status.
3. Point-credit ratio for first term at Louisiana
State University: Low grades were associated
with dropping out.
4. English point-credit ratio for first term at
Louisiana State University: Low grades were
associated with dropping out.
5. Mathematics point-credit ratio for first term at
Louisiana State University: Low grades were
associated with dropping out.
6. Quantitative score on American Council on Edu­
cation Psychological Examination: Low scores
were associated with dropping out.
7. Linguistic score on American Council on Education
Psychological Examination: Low scores were
associated with dropping out,
8. Reading score on Cooperative English Test: Low
scores were associated with dropping out.
9. Mechanics of Expression score on Cooperative
English Test: Low scores were associated with
dropping out.
10. Effectiveness of Expression score on Cooperative
English Test: Low scores were associated with
dropping out.
11. Cooperative Algebra Test score: Low scores were
associated with dropping out.
12. Arithmetic score on General Chemistry Placement
Examination: Low scores were associated with
dropping out.
13. Chemistry score on General Chemistry Placement
Examination: Low scores were associated with
dropping out.
xvi
Also, an analysis of the total number of drop-outs 
and non-drop-outs in each category of each factor was made 
in relation to the total number of students for each factor.
Analysis of drop-out times for 1953-1954 and 1954- 
1955 revealed that most drop-outs occurred at the end of 
the students' second term. (A term refers to the fall 
semester, or to the spring semester, or to the summer 
session of the academic year.) Drop-outs at the end of the 
first and second terms totaled about half of all the drop­
outs. About ninety-five per cent of all drop-outs occurred 
by the end of the fourth term.
In addition, an analysis of transfer status revealed 
that about three-fourths of the drop-outs apparently did not 
transfer to other institutions of higher learning upon 
dropping out since no transcripts were sent.
With knowledge of the relations of the factors and 
categories to dropping out, counselors in the Junior Division 
of the University may be able to better assess the chances of 
an individual counselee remaining in college. Counselors in 
Louisiana high schools may use this information in advising 
high school students concerning college success.
CHAPTER I
INTRODUCTION
One of the primary purposes of a state university is 
to create maximum educational development of its students. 
There may be disagreement as to whether morality, vocational 
information, and leisure time activities are the proper 
concern. There may also be disagreement concerning the 
relative emphases to be placed on the usual functions of a 
land-grant university, teaching, research, and extension. 
However, there is not likely to be much disagreement about 
the importance of educational development of the students.
It is generally agreed that approximately one-half of 
the students entering college fail to graduate from the 
college or university first entered.^ Thus the development
3-L. Long and J. D. Perry, "Mortality Study of College 
Students,** School and Society, LXXVII (February, 1953), 105; 
and Dael Wolfle, Americans Resources of Specialized Talent;
A Current Appraisal and A Look Ahead (New York: Harper and
Brothers, 1954), p. 314. Earlier surveys show 507» as the 
average per cent of entering freshmen who graduate from some 
college. Later surveys have approximately the same results. 
One of the later surveys (with assistance of research results 
from the United States Office of Education and the Bureau of
of the individual ability of this number of students is 
greatly handicapped. It is important for the student to re­
main in a teaching-learning environment long enough to finish 
his course of study, whether pre-professional or "terminal.*1 
Accordingly, ways and means must be found to stem the vast 
tide of drop-outs from our institutions of higher learning.
It is a problem of no less magnitude than what to do about 
increasing enrollments as they affect housing, faculty-staff 
personnel needs, and financing higher education.
American technology is characterized historically by 
decreasing waste and increasing efficiency in the use of 
natural resources. Contrariwise, this has not been true in 
the area of college success (not dropping out, for the pur­
pose of this report).
It is not the purpose of this report to discuss the 
question as to who should be educated at the college level.
It is sufficient here to indicate the varying importance of 
factors having to do with staying-in or dropping-out of
the Census) by the Commission on Human Resources and Advanced 
Training, headed by Wolfle, shows 59% as the percentage. This 
commission was appointed by the Associated Research Councils 
(American Council of Learned Societies, American Council on 
Education, National Research Council and Social Science 
Research Council).
college. In great measure, this is a study in conservation 
of human resources. There is no reason to assume that one 
half of the students who enter college must drop out.
Ways must be found to identify with greater accuracy 
the potential drop-outs and steps to counsel and advise 
students must be taken so as to prevent this manpower waste.
Industry and business increasingly are demanding more 
highly skilled workers in this age of automation. This means 
the'necessity for more technical,workers trained at the 
college level. For them to be shunted off to technical 
institutes, according to the European model, would deny them 
the humanizing effect of the study of the arts and sciences, 
without which they are educationally deficient. In addition, 
an ever increasing amount of leisure time resulting from 
greater industrial efficiency makes general education more 
important. Maintainance and improvement of health, acquiring 
knowledge and attitudes basic to satisfying family life, and 
vocational choice were three objectives frequently rejected 
as of major concern in a survey of some twenty colleges.^ it
^Paul L. Dressel and Lewis B. Mayhew, General Edu­
cation; The Final Report of the Cooperative Study of Edu­
cation (Washington: American Council on Education, 1954),
pp. 2-3.
may be that colleges and universities should re-think their 
objectives in terms of making more provisions for the non- 
academic phases of higher education. Factors in this area 
have an unknown influence on drop-outs at present.
This problem of contemporary education is brought 
clearly to focus by a leader in American manpower assessment, 
Dael Wolfle.^ Wolfle claims that the developing economy of 
the United States has resulted in greater emphasis on the 
training of technical specialists and professional workers.
He claims also that the growth of specialization will con­
tinue in this age of automation and atomic power. Increasing 
leisure time will be associated with greater demand for 
services of all kinds. Ensuing international relations will 
involve a greater need for social scientists and other 
experts in human relations. All of these changes will bring 
about a greater need and demand for education. Accordingly, 
the present writer maintains that conservation of human 
resources necessitates attention to, and prevention of, 
students dropping out of college.
^Dael Wolfle, America’s Resources of Specialized 
Talent; A Current Appraisal and a Look Ahead (New York:
Harper and Brothers, 1954), p. 2.
5I. THE PROBLEM
Statement of the problem. The principal problem of 
this study was to determine the relationship between certain 
factors and student drop-outs from the Junior Division of 
Louisiana State University. An additional problem was to 
determine the number and per cent of students in each cate­
gory in relation to the total number of students for each 
factor. Drop-out times and transfer status (from Louisiana 
State University) were also studied.
Delimitation of the problem. The study was limited 
to students enrolling for credit for the first time in the 
Junior Division of Louisiana State University during the two
chronological years September, 1953-August, 1954 and Septem-
1
ber, 1954-August, 1955.
It was considered desirable to secure a student popu­
lation as close to the present as possible, for analysis 
most applicable to the present. Consequently, the period 
from September 1953-August, 1955, inclusive, was selected 
for study. It was not possible to make the study more recent, 
since enough time must elapse to see if a student would drop 
out or not. Each student could be studied for a limited time
only to see if he would enter a senior college or drop out.
In some cases the time for studying a student would be as low 
as five terms (a “term" refers to a spring, fall, or summer 
school period). Consequently, it was necessary to consider 
a student who had not dropped out by the time he began his 
sixth term as a non-drop-out. Since the procedure was 
identical for both years of the study, both years were 
equated, in effect, on this particular factor.
Importance of the problem. It would be valuable to 
know the importance or lack of importance of various factors 
and categories within factors in relation to the dropping 
out of college students. First, one may ask whether these 
factors selected are associated significantly with dropping 
out from the Junior Division of Louisiana State University 
for 1953-1954 and 1954-1955. Then one may ask to what 
extent are various factors associated.
Experts^ in measurement are continually emphasizing 
the great value of local norms, frequently in lieu of
^See for example, C. C. Ross and Julian C. Stanley, 
Measurement in Today1s Schools. (Third edition; New York: 
Prentice-Hall, Inc., 1954), pp. 295-96.
national norms. Because of national variations in socio­
economic status, income, educational level of population, 
and other such factors, it is wiser to make a regional study 
of drop-outs, and indeed, a local study. If one were con­
cerned wholly or primarily with a rural population, one could 
extrapolate with some confidence to a region with much 
similarity, as concerns rural regions. Regions, combining 
urban and rural areas for each region, to the knowledge of 
the present writer, have not been sufficiently delineated to 
allow for comparison of them with accuracy.
If information about drop-outs were available in con­
densed, easily secured form, counselors in the Junior Divi­
sion and in the senior colleges would have a better basis 
for advising students on probation, students undecided about 
their academic and occupational future, and students otherwise 
in quandaries. With an ever increasing number of counselees, 
a method of establishing priority in importance of cases 
could be established.
II. DEFINITIONS OF TERMS USED
Drop-out. A drop-out is defined as one who volun­
tarily leaves the University during, or upon satisfactory
completion of, his residence in the Junior Division. Also, 
a drop-out is one who is dropped from the Junior Division for 
disciplinary reasons or for failure to maintain the required 
point-credit ratio.**
Non-drop-out. A non-drop-out is defined as one who 
does not leave the University during, or upon satisfactory 
completion of, his residence in the Junior Division and is 
not dropped from the Junior Division for disciplinary reasons 
or for failure to maintain the required point-credit ratio. 
Also, a student who is in his sixth term of attendance at the 
University and who has not dropped out was classified as a 
non-drop-out.
University. A university is defined as an "insti­
tution of higher education, consisting of a liberal arts 
college, offering a program of graduate study, and having
usually two or more professional schools or faculties and
£
empowered to confer degrees in various fields of study."
■’This definition is based on Carter B. Good, Diction­
ary of Education (New York: McGraw-Hill Book Company, 1945),
p . 142.
^Ibid., p. 439.
9Senior college. A senior college of Louisiana State 
University is a division of the University which is the 
administrative unit for the work of undergraduate students 
who have completed the work of the Junior Division. The 
senior colleges used in this study are as follows: College
of Agriculture, College of Arts and Sciences, College of 
Commerce, College of Education, College of Chemistry and 
Physics, College of Engineering, and the School of Music.
Term. A term refers to the fall semester, or to the 
spring semester, or to the summer session of the academic 
year.
Point-credit ratio. The point-credit ratio is the 
ratio between quality points earned and semester hours for 
which the individual is enrolled, not terminating in grades 
of "W” or "I." Courses failed are included in the computation, 
whether repeated or not.^ A grade of “A*1 carries three 
points, a "B," two points, a “C,1' one point, and "D"' and, MF,'11
7University Bulletin, Louisiana State University and 
Agricultural and Mechanical College, General Catalogue 
Announcements 1953-55, Vol. XLV, No. 4 (April 24, 1953), 
p . 67.
10
no quality points per semester hour.®
Resident. A resident student was a student whose 
parent or legal guardian had maintained a bona fide residence 
in Louisiana for 24 consecutive months immediately preceding 
the student's first registration.9
Non-resident. A non-resident student is a student 
whose parent or legal guardian had not maintained a bona 
fide residence in Louisiana for 24 consecutive months im­
mediately preceding the student's first registration.^
III. THE JUNIOR DIVISION11
The Junior Division of Louisiana State University is 
organized for the welfare of entering students beginning 
higher education and for students in their first year of 
college credit. Transfer students not yet admitted to senior 
colleges of the University and all second year students not 
yet admitted to the senior colleges are also included in the
8lbid., p. 62. 9Ibid., p. 44. 10Ibid.
^-Students in this study come under the 1953-1955
University Bulletin regulations.
11
roster of the Junior Division.^
The aims of the Junior Division are as follows:
1. To give first year students closer supervision
than is ordinarily given to senior colleges.
2. To give students who have not definitely decided on
future plans a chance to make this decision during 
their first year of college work.
3. To give students beginning college work the benefit
of guidance by people professionally trained to 
operate a guidance program.
4. To supply the various senior colleges with a highly
selected group of students fully prepared to carry 
on specialized training necessary for a profession 
and outstanding citizenship.-*-3
Requirements for admission to a senior college are:
1. Thirty or more semester credit hours.
2. A 1.0 point-credit ratio.
3. Fulfillment of general entrance requirements for new
freshmen.
Students with 30 semester credit hours with less than 
30 quality points are sometimes admitted to senior colleges.^ 
Another important regulation was the requirement that 
no one can be retained in the Junior Division for longer than 
six s e m e s t e r s . I f  a minimum of 30 credit hours along with
^ University Bulletin, op. cit., p. 66.
13Ibid. l^Ibid.f p . 67.
•^3See new regulations presented on page 13. Later, 
the maximum period of resident study allowed was changed from 
six to five semesters.
12
a 1.0 quality point ratio is not earned by the end of six 
semesters of resident study, the student is ineligible to 
re-enter the University. Scholastic probation is also a 
condition with careful regulations. A student failing to 
earn at least eight semester hours and eight quality credits 
during his first semester will be on scholastic probation the 
following semester of residence. He may be removed from 
scholastic probation provided he meets the preceding require­
ment during the semester of probation. A student failing to 
earn eight semester hours and eight quality points during his 
second semester will be placed on probation in a similar 
manner. He must earn twelve quality credits and twelve 
semester hours to be removed from probation. Also, any 
student failing to meet academic requirements during a pro­
bationary period must remain out of school for a semester. 
Students on scholastic probation who resign after the middle 
of the semester and who do not have satisfactory mid-term 
grades are not ordinarily eligible to re-enter the following 
semester.^
■^Ibid,, p, 68.
13
New regulations^ require a student placed on pro­
bation at the end of his first semester in the Junior Divi­
sion to achieve at least 10 semester hours credit and 10 
quality credits. If he does not do so, he is again placed on 
probation unless his grade point average is 1.0 or better. In 
any succeeding semester, a student who does not earn 12 
semester hours and 12 quality credits will be placed on pro­
bation unless his point credit ratio is 1.0 or better. Any 
such student will stay on probation until his point-credit 
ratio is 1.0 or better. Also, a student cannot remain longer 
than five semesters in the Junior Division, at present.
IV. METHOD OF PROCEDURE
Sources of Data. To secure the necessary data, the 
investigator obtained access to the files, old and current, 
of the deans of the colleges and schools of the University. 
Access was also had to the files, old and current, of the 
Registrar.
•^University Bulletin, Louisiana State University and 
Agricultural and Mechanical College, General Catalogue 
Announcements 1957-59, Vol. XLIX, No. 2 (April 24, 1957), 
p. 73.
14
Each new student (whether he was a transfer student 
or not) was selected from the official roster of the Junior 
Division for each of the school terms, fall, spring, and 
summer, of each of the two years studied.
Specifically, the ledgers showing the academic record, 
the personnel folder contained in the last college attended 
at this University, the test cards showing the results of 
the various aptitude tests, and the transcript files were the 
actual records used in obtaining data for this study.
As concerns high school enrollment and accreditation 
data for high schools in Louisiana, the directories published 
by the State Department of Education for the year that the 
student finished high school were used as sources of infor­
mation.
For high school enrollment and accreditation data in 
the United States outside of Louisiana where state depart­
ment of education directories were not available, information 
was obtained through correspondence with the appropriate 
state department, superintendent of education, or high school 
principal.
Treatment of Data. A separate data card containing
15
all the information was made for each student. A correspond­
ing IBM mark sensing card was marked appropriately for each.
The data were organized so that there were two divi­
sions, one for 1953-1954 and one for 1954-1955. For each of 
the two years (September, 1953-August, 1954 and September, 
1954-August, 1955, inclusive) those students entering as new 
students into the Junior Division for the fall, spring, and 
summer terms were combined into one total group. For each 
year, the sample was divided into two groups--drop-outs and 
non-drop-outs.
Drop-outs were compared according to various cate­
gories in relation to the following factors:
1. Sex
2. Age at entrance to Junior Division of Louisiana
State University
3. Marital status
4. Residence status
5. Veteran status
6. Enrollment of high school attended
7. Accreditation status of high school attended
8. Occupation of father
9. Proposed area of study at Louisiana State Uni­
versity
10. Point-credit ratio for first term in attendance
at Louisiana State University
11. English point-credit ratio for first term in
attendance at Louisiana State University
12. Mathematics point-credit ratio for first term in
attendance at Louisiana State University
13. Transfer status
16
14. Quantitative score on American Council on Edu­
cation Psychological Examination
15. Linguistic score on American Council on Edu­
cation Psychological Examination
16. Reading score on Cooperative English Test
17. Mechanics of Expression score on Cooperative
English Test
18. Effectiveness of Expression score on Cooperative
English Test
19. Cooperative Algebra Test Score
20. General Chemistry Placement Examination (Arithme­
tic Section)
21. General Chemistry Placement Examination (Chemistry
Section)
22. Drop-out times
23. Transfer status (from Louisiana State University) 
After the data were classified into various categories
within each factor, per cents were computed to facilitate 
comparison of drop-outs and non-drop-outs.^ The chi-square 
t e c h n i q u e ^  was used to determine significant relations 
between drop-outs and the first twenty-one factors above.
■^The sum of frequencies for each category was made 
by an International Business Machine “lOl" Computer.
19p0r an explanation of the use of the chi-square 
technique, see pages 35, 37, and 38.
CHAPTER II
REVIEW OF RELATED LITERATURE
The review of related literature includes pertinent 
studies of drop-outs from colleges and universities, pri­
marily in the last decade. Earlier studies, and even those 
studies made as late as the Korean War, would be of somewhat 
limited value for the present situation. Social changes in 
college populations have been rapid in the last few years.
Literature in the field apparently includes very few 
studies that compare drop-outs and non-drop-outs on many 
factors of high reliability. Those studies relying exclusive­
ly on questionnaire methods were not reviewed since it was 
believed that objective data are at present, at least, more 
reliable than subjective data, and several important studies 
were highly objective in nature.
An attempt was made to locate as many studies of an 
objective nature as possible, and to have as many regions 
of the United States represented as possible. Particular 
attention was paid to state universities, since one would 
expect data from state universities to be more nearly
comparable to the data from this University than data from 
other types of institutions.
The United States Office of Education, in 1938, 
reported results of a study of 15,535 students in 25 uni­
versities with various types of control.*- From 42.2 to 
79.5 per cent of students who left school did not return to 
the school from which they left. From 26.9 to 62.5 per cent 
of students who left school did not transfer elsewhere or 
return to the school from which they left. The average per 
cent of drop-outs from public universities was 64.5 per cent 
and from private universities was 58.5 per cent.. Fifty-one 
per cent of students who entered public universities gradu­
ated either from the university which they first entered 
or from some other institution of higher learning. However,
O
Wolfle"6 estimated that 59 per cent of students who entered 
colleges in the United States in 1951 would graduate from 
some institution of higher learning.
Mortality of men, for those leaving regardless of
*-John H. McNeely, College Student Mortality, Office 
of Education, United States Department of Interior Bulletin 
1937, No. 11 (Washington: Government Printing Office, 1938),
pp. 104-105.
19
re-entry status was 1.8 per cent higher than women. ^ Thirty- 
three and eight-tenths per cent of students left in the 
freshman year, 16.7 per cent in the sophomore year, 7.7 per 
cent in the junior year, and 3.9 per cent in the senior year.
A more recent study of the United States Office of 
Education was reported in 1958.^ This study was based upon 
a sample of approximately 13,700 men and women who enrolled 
in institutions of higher learning in the United States in 
the fall of 1950. Institutions were of varied types. One 
hundred and fifty-five schools participated. Approximately 
40 per cent of students who entered college graduated from 
the institution of original registration within a four year 
period, and it was estimated that 51 per cent graduated from 
some institution in this period. Nearly 60 per cent of 
students who entered college in the United States in the fall 
of 1950 were estimated to have graduated from some institution 
of higher learning.^ This estimate is almost identical with
o
McNeely, loc. cit.
^Robert E. Iffert, Retention and Withdrawal of College 
Students, Office of Education, United States Department of 
Health, Education, and Welfare Bulletin 1958, No. 1 (Washing­
ton: Government Printing Office, 1957), pp. 3, 99.
5Ibid., p. 20.
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Wolfle's estimate of the per cent of entering students who 
eventually graduate.®
With West Virginia University freshmen, Stalnaker? 
found that 29 per cent of the class had withdrawn by the end 
of their first year.
Mitchell's study® of 1,389 freshmen men at Michigan 
State College between 1937 and 1940 revealed that 40 per 
cent left during their first year.
In a study by Macintosh^ of 276 colleges, per cents 
of student mortality among different types of schools were 
shown. They are indicated on the following page.
®Ante, p. 18.
?E. M. Stalnaker, "Four Year Study of the Freshmen 
Class of 1935 at West Virginia University," Journal of 
Educational Research, XXXVI (October, 1942), 101.
®F. T. Mitchell, "Why Freshmen Leave College," 
Journal of Higher Education. XIII (February, 1942), 96.
^Archibald Macintosh, Behind the Academic Curtain; 
A Guide to Getting the Most Out of College (New York: 
Harper and Brothers, 1948), p. 68.
Classification Loss by Per Cent
Junior dolleges 32.1
Men's colleges (population over 1,000) 37.0
Women's colleges (population under 1,000) 45.2
Women's colleges (population over 1,000) 55.5
Coeducational institutions (population
under 1,000) 55.7
Coeducational institutions (population
over 1,000) 61.1
It is not surprising, Macintosh s t a t e d , ^  that 
junior colleges have low drop-out per cents, since many 
students there take the junior college as their final edu­
cation and do not face all the problems of the four year 
course. Others are preparing for work at another school and 
wish to make a good record. The relatively low figure for 
men's colleges over 1,000 population is ascribed to selective 
admissions policies common in this group. Those policies 
increase the likelihood of graduation.
Macintosh^ stressed the principle that in the fresh­
men year an affirmative answer should be secured to the
^ I b i d ., pp. 68-69. n Ibid., viii.
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question as to whether a student is going to complete his 
college course and profit by it. He believed the answer 
should come from the student and the college jointly.
Williams^ made a study at Olympia Community College 
to attempt to isolate factors that would identify potential 
non-graduates in the academic program at this public junior 
college at Bremerton, Washington. The non-graduation 
characteristics thus established at Olympia Community College 
were:
High school grade average below 2.00 ("C” average)
Any "F" grades in high school academic subjects 
One year or less between high school graduation and 
entrance into junior college 
Junior college grade average below 2.00 (”C” average) 
Average academic class load less than 14 quarter hours 
Taking part in no activities in junior college 
Proposed major in Art, General or Business Administration
The objective of a study by Matson^ was to identify 
relevant characteristics and attitudes of students who with­
drew from a public junior college. The study was conducted
•^Robert Delbridge Williams, "Student Mortality in the 
Academic Program at Olympia Community College” (unpublished 
Doctor's dissertation, State College of Washington, Pullman, 
1955), p. 128.
^-3jane Elizabeth Matson, "Characteristics of Students 
Who Withdrew from a Public Junior College” (unpublished 
Doctor's dissertation, Stanford University, Palo Alto, 1955), 
pp. 153-55.
during the academic year 1953-1954 at East Contra Costa 
Junior College, located in Concord, California. A drop-out 
was defined as a student who withdrew from college without 
completing the semester in which he was then enrolled, A 
group of 144 students who officially withdrew during the fall 
and spring semesters was selected. A sample of 217 students 
was selected; it represented about one-third of the total 
student enrollment in day classes at the end of the spring 
semester of 1954, Information on twelve characteristics was 
collected for the withdrawal group and for the sample of the 
total population. Statistical tests were made to determine 
significant differences between the withdrawal group and the 
group of students who remained in school. The proportion of 
freshmen, or first year students, in the withdrawal group 
was compared with the proportion of freshmen in the total 
student population.
Statistically significant differences were found 
between the drop-out and non-drop-out groups for the follow­
ing factors:
1. Age (more older students in withdrawal group)
2. High school graduation (more non-graduates in the
withdrawal group)
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3. High school curriculum (few college preparatory
students in withdrawal group)
4. Educational plan (withdrawal group planned on
briefer college training)
5. Occupational choice (more students in withdrawal
group chose clerical occupations or were undecided)
For the other seven characteristics studied the 
differences between the withdrawal group and the total student 
population were not statistically significant:
1. Sex
2. Marital status
3. Veteran status
4. High school attended
5. Socio-economic status
6. Academic aptitude
7. Grade point average
Russell,14 in a study of all freshmen first term 
drop-outs and of a sample of 393 non-drop-outs from Michigan 
State College, found statistically significant differences 
between drop-outs and non-drop-outs as concerns occupation of 
the father. Also, he found that for drop-outs the I.Q* was 
lower, socio-economic status of the home was lower, parents 
had less education, and there were slightly more men than 
women. In addition, the drop-outs had less seriousness of
James W. Russell, "A Comparison of Michigan 
State College First Term Freshmen Drop-outs and Non-drop-outs 
According to Certain Factors" (unpublished Doctoral disser­
tation, Michigan State College, East Lansing, 1952), p. 117.
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purpose, less independence of effort, and less participation 
in democratic processes.
Russell*s study was valuable in that it included a 
three year period, and in that he followed up the question­
naire, used to obtain some of the information, by another 
query in an attempt to obtain a truly random sample.
Hanks^  made a study at the University of Arkansas to 
determine whether there were statistically significant dif­
ferences between those freshmen who withdrew and those who 
remained in school. Included in the study were all full-time 
freshmen students enrolled in the undergraduate colleges of 
the University of Arkansas for the academic years 1950-1951, 
1951-1952, and 1952-1953 who had not previously enrolled at 
another institution of higher learning.
Of the 1,902 freshmen students included in Hanks's 
study, 595 failed to enroll for their second year of study. 
This represents a gross mortality of 31.3 per cent.^ The
•^Charles Jerold Hanks, ,,A Comparative Study of 
Factors Related to Retention and Withdrawal of Freshmen 
Students at the University of Arkansas” (unpublished Doctor's 
dissertation, University of Arkansas, Fayetteville, 1954).
16Ibid., p. 58.
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results of the study indicated that freshmen withdrawals com­
pared with those who remained in school had:
1. Less scholastic aptitude as measured by the American
Council on Education Psychological Examination
2. Less mastery of the English language as measured by
the Cooperative English Test
3. Lower high school cumulative grade-point averages
4. Harried status
5. Non-resident status
Also, the group of withdrawals, compared with those 
students who remain in school, had significantly larger per­
centages of students who were:
1. From homes in the immediate vicinity of the Uni­
versity or from outside the state
2. More satisfied with the freshman orientation
program
3. Less satisfied with program at the University of
Arkansas, as evidenced by their unwillingness to
recommend the University to graduating high school 
seniors^
The two groups did not differ significantly with 
respect to fifteen other factors considered. These factors 
were:
1. Age
2. High school enrollment
3. High school accreditation
4. Sex
5. Place of residence at University
6. Period in which student first decided to enter
college
•^Ibid., pp. 146-47.
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7. Earning part of college expenses
8. Reason for wanting to attend college
9. Having a parent who attended college
10, Part-time work in freshman year
11, Satisfaction with academic counseling
12, Extra-curricular activity in high school
13. Student activity in first year of college
14. Parental occupation
15. Satisfaction with contact between student and non­
teaching staff.^8
Slocum^ made a study of freshmen students who entered 
the State College of Washington in the falls of 1951, 1952, 
and 1953. His sample included 1,019 students--465 non-drop­
outs and 554 drop-outs. Statistically significant differ­
ences were found between the two groups for scores on the 
American Council on Education Psychological Examination 
(Quantitative and Linguistic) and for occupations of fathers 
of students. Non-drop-outs had significantly higher scores 
than drop-outs on the Psychological Examinations. Non-drop­
outs also had significantly more fathers in the professional 
and technical occupational categories. No significant sex 
differences were found between drop-outs and non-drop-outs.
18Ibid., pp. 147-48.
^9W. L. Slocum, "Social Factors Involved in Academic 
Mortality." College and University, XXXII (fall, 1956), 53- 
64,
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Bragg^ studied a sample of 100 drop-outs and 100 non­
drop-outs of a total of 723 entering freshmen in the fall of 
1952 at a midwestern city college which was not identified. 
She found significant differences between drop-outs and non­
drop-outs for age and for grade-point average for the first 
semester of attendance at that college. Drop-outs made 
significantly lower grades. However, there were no statis­
tically significant sex differences between the two groups.
20Emma W. Bragg, MA Study of Student Withdrawal at 
W. U.," Journal of Educational Psychology, XLV1I, No. 4. 
(April, 1956.), 199-202.
CHAPTER III
TECHNIQUE OF ANALYSIS
The entire population of new students who entered the 
Junior Division of Louisiana State University for the two 
years September, 1953-August, 1954 and September, 1954- 
August, 1955 was studied. Results of the two years were 
analyzed separately.
Each of the 23 factors studied was divided into two 
or more categories to facilitate comparison of drop-outs and 
non-drop-outs for each year. For 1953-1954, 943 drop-outs 
and 1,042 non-drop-outs were studied; for 1954-1955, 848 
drop-outs and 1,162 non-drop-outs were studied. The drop­
outs were 47.5 per cent of the total number of students for 
1953-1954, and 42.2 per cent of the total number of students
i  a p  i ■» f» r“ror iiO£t-i95:>.
Each factor, beginning with sex, was taken up in turn, 
and its association with dropping out was assessed. Where 
pertinent research was available, it was related to findings 
of the present study.
The total number of students (drop-outs and non-drop­
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outs) was determined for each category within each factor.
The per cent of the category total which were drop-outs and 
the per cent of the category total which were non-drop-outs 
were also computed, except for the factor of drop-out time 
and transfer status (from the University). Also, for each 
category, the per cent of the grand total of all students 
which the category total represents was computed.
The chi-square technique was used to determine sig- 
nigicant relations between drop-outs and each factor of the 
study, except for drop-out time and transfer status (from 
the University). The chi-square technique is a test of 
significance, that is, of significant difference between 
observed and expected observations (in this study, frequencies). 
The greater the deviation of the observed (actual) frequency 
from the expected (chance) frequency, the greater chi-square 
is as a value. Thus, as chi-square increases in size, the 
hypothesis that there is a true difference between the actual 
frequency and the frequency expected by chance becomes more 
dependable.
In a study such as the present one, the chi-square 
technique is particularly appropriate. It is a convenient 
tool for the assessment of differences when the factor is
split into categories which are not continuous, as in the 
case of the factor of occupations in the present study. 
Especially is it pertinent when the frequency distribution 
of the categories of a factor may be continuous but not 
normally distributed as in the case of high school enroll­
ment. The chi-square technique does not involve the assump­
tion of normal distribution. This technique provides a 
relatively simple and a commonly accepted test of signifi­
cant differences. Furthermore, chi-square is legitimately 
used when frequencies are small (less than twenty). Many 
frequencies in the present study were of such size.
The chi-square technique was employed in the present 
study in the following manner. For each factor for each 
year, a certain hypothesis was proposed and accepted or 
rejected on the basis of the size of the chi-square ratio.
If the chi-square ratio was high enough so that the proba­
bility was at most five chances out of a hundred that the 
differences among drop-outs were due to chance for both 
years of the study, 1953-1954 and 1954-1955, the hypothesis 
was accepted. That is, a significant relation between the 
particular factor and dropping out was assumed. If the 
probability was more than five chances out of a hundred that
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the differences among drop-outs were due to chance for either
1953-1954 or 1954-1955, the hypothesis was rejected. Then, 
no significant relation between the particular factor and 
dropping out was assumed.
CHAPTER IV
ANALYSIS OF DROP-OUTS AND NON-DROP-OUTS 
ACCORDING TO SELECTED FACTORS
Analysis of factors, except for drop-out times and 
transfer status, was presented in the following manner. The 
complete analysis for the 1953-1954 division of the study was 
presented first. For each factor, the per cent analysis was 
given. Then the chi-square analysis was given. The per cent 
analysis and chi-square analysis, in that order, were shown 
for the 1954-1955 division of the study. Finally, a brief 
summarizing paragraph, which stated whether or not there was 
a statistically significant relation between the factor and 
dropping out, was presented. '
Analysis of drop-out times and transfer status involved 
only per cent analysis. For each of the two factors, the 
results for 1953-1954 and 1954-1955 were discussed in 
chronological order.
I. SEX
Table I contains the comparison of drop-outs and non­
drop-outs according to sex for 1953-1954 and 1954-1955. For
TABLE I
COMPARISON OF DROP-OUTS AND NON-DROP-OUTS 
ACCORDING TO SEX, 1953-1954 
AND 1954-1955
Sex Total
1953-1954 
Drop-outs 
No. %
Non-drop-outs 
No. %
Total
1954-1955 
Drop-outs 
No. %
Non-drop-outs 
No %
Male 1441 721 50.0 720 50.0 1481 660 44.6 821 55.4
Female 544 222 40.8 322 59.2 529 188 35.4 341 64.6
Total 1985 943 1042 2010 848 1162
<_o
-P'
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1953-1954, of a total of 1,985 students, 1,441 or 72.6 per 
cent were male, and 544 or 27.4 per cent were female. For
1954-1955, of a total of 2,010 students, 1,481 or 73.7 per 
cent were male, and 529 or 26.3 per cent were female.
For 1953-1954, the male drop-out per cent was 50.0, 
and the female drop-out per cent was 40.8. For 1954-1955, 
the male drop-out per cent was 44.6, and the female drop-out 
per cent was 35.4. Thus males tended to drop-out at a higher 
rate than females.
So that the use of the chi-square technique may be 
more fully understood, a detailed example will be provided 
for the sex factor. Consider the chi-square test of sig­
nificance among drop-outs according to sex as shown in Table
II. One would expect by chance that there would be the same 
proportion of males and females dropping out. For 1953-1954, 
drop-outs numbered 943 of a total of 1,985 students. By 
chance one would expect 943/1,985 x 1,441 males to drop out 
and 943/1,985 x 544 females to drop out. The chance expect­
ancy for male drop-outs is 684.56 students and for female 
drop-outs, 258.43 students. It can be seen that observed or 
actual male drop-outs, 721, exceeded the chance expectancy, 
and that the observed female drop-outs, 222, were less than
TABLE II
CHI-SQUARE TEST OF SIGNIFICANCE AMONG DROP-OUTS ACCORDING 
TO SEX, 1953-1954 AND 1954-1955
Sex Total
1953-1954 
fo fe X 2 Total
1954-
fo
*1955
fe X 2
Male 1441 721 684.56 1.94 1481 660 624.82 1.97
Female 544 222 258.43 5.13 529 188 223.18 5.55
Total 1985
x2 = 7.07* 
df = 1 
P - .01
7.07 2010
X 2 a
df - 
P -
7.53*
1
.01
7.53
*Signifleant at one per cent level.
00
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chance expectancy, "Fo11 refers to observed frequency and 
"Fe” to chance frequency. The standard procedure for the 
computation of the chi-square ratio follows. For both cate­
gories the difference between “Fo" and ,tFen was squared.
The resulting figure was divided by the “Fe.” The quotient 
was the chi-square ratio for the category, and the sum of 
the quotients for the categories was the over-all chi-square 
ratio. Then the statistical significance of the ratio was 
determined by reference to the Table of Chi Square and with 
regard to the degrees of freedom. Degree of freedom is a 
measure dependent upon the number of categories in a factor.
The hypothesis for this factor for both years of the 
study was that males would drop out at a rate significantly 
greater than females. For 1953-1954, the chi-square ratio of
7.07 was significant at the one per cent level. The "P1* 
(probability level) was ,01. Thus the probability was at 
most one chance out of a hundred that the relation between 
sex and dropping out was due to chance. This relation was 
statistically significant, and the hypothesis was accepted.
For 1954-1955, the chi-square ratio of 7.53 was 
significant at the one per cent level. The MP'* (probability 
level) was .01. Thus the probability was at most one chance
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out of a hundred that the relation between sex and dropping 
out was due to chance. This relation was statistically sig­
nificant, and the hypothesis was accepted.
Therefore, for 1953-1954 and 1954-1955, there was a 
statistically significant relation between the factor of sex 
and dropping out. Male students tended to drop out at a. 
significantly higher rate than female students.
Hanks^ found no significant sex differences among 
drop-outs and non-drop-outs for his sample at the University 
of Arkansas.
Slocum2 found no statistically significant sex dif­
ferences between drop-outs and non-drop-outs for his sample 
at the State College of Washington. Bragg^ also found no 
statistically significant sex differences among drop-outs and 
non-drop-outs at a midwestern city college.
II. AGE AT ENTRANCE
Table III contains the comparison of drop-outs and non­
drop-outs according to age at entrance to Louisiana State
1Hanks, o£. cit., p. 89. 2Slocum, o£. cit., p. 58.
^Bragg, o£. cit., p. 202.
TABLE III
COMPARISON OF DROP-OUTS AND NON-DROP-OUTS ACCORDING
TO AGE AT ENTRANCE TO LOUISIANA STATE UNIVERSITY,
1953-1954 AND 1954-1955
Age in years Total
1953-1954 
Drop-outs Non-drop-outs 
No. % No. %
Total
1954-1955 
Drop-outs Non-drop-outs 
No. % No. %
17 and under 470 202 43.0 268 57.0 419 136 32.5 283 67.5
18 950 434 45.7 516 54.3 914 373 40.8 541 59.2
19 202 121 59.9 81 40.1 210 139 66.2 71 33.8
20 - 21 148 82 55.4 66 44.6 131 70 53.4 61 46.6
22 - 23 122 57 46.7 65 53.3 216 87 40.3 129 59.7
24 - 25 43 20 46.5 23 53.5 73 24 32.9 49 67.1
26 - 27 22 11 50.0 11 50.0 21 7 33.3 14 66.7
28 - 29 8 5 62.5 3 37.5 6 2 33.3 4 66.7
30 - 39 17 9 52.9 8 47.1 17 10 68.8 7 41.2
40 and over 3 2 66.7 1 33.3 3 0 0.0 3 100.0
Total 1985 943 1042 2010 848 1162
u>
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University for 1953-1954 and 1954-1955. Of the total of 
1,985 students for 1953-1954, the largest number, 950, or
47.9 per cent were 18 years of age at entrance. The next 
largest number, 470, or 23.7 per cent were 17 years of age 
or under. Two hundred and two students, or 10.2 per cent, 
were 19 years of age, 148 or 7.5 per cent were 20-21 years 
old, and 122 or 6.1 per cent were 22-23 years of age at 
entrance. All other age categories combined made up only 
4.8 per cent out of the total number. For 1954-1955, of the 
total of 2,010 students, the largest number, 914, or 45.5 
per cent were 18 years old. The next largest number, 419, 
or 20.8 per cent were 17 years old or younger. In the 19 
years category, there were 210 or 10.4 per cent. In the 
20-21 years category, there were 131 or 6.5 per cent. In 
the 22-23 years category, there were 129 or 10.7 per cent. 
All of the other age categories combined formed only 5.8 
per cent of the total.
For both years of the study, there appeared no strong 
tendency for age to be associated with dropping out. Older 
students tended to drop out neither more nor less than 
younger students as shown by drop-out per cents.
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Table IV contains the results of the chi-square test 
of significance among drop-outs according to age at the time 
of entrance to Louisiana State University for 1953-1954 and 
1954-1955. The hypothesis was that students in the higher 
age categories would drop out at a rate significantly greater 
than those students in the lower age categories. For 1953- 
1954, the chi-square ratio of 11.6 was not significant at the 
five per cent level. The "P" (probability level) was from 
.10 to .20. Thus the probability was from ten to twenty 
chances out of a hundred that the relation between age and 
dropping out was due to chance. This relation was not 
statistically significant, and the hypothesis was rejected.
For 1954-1955, the chi-square ratio of 43 was sig­
nificant at the one per cent level. The "P** (probability 
level) was .01. Thus the probability was at most one chance 
out of a hundred that the relation between age and dropping 
out was due to chance. This relation was statistically sig­
nificant, and the hypothesis was accepted.
Therefore, there was no statistically significant 
relation between the factor of age of student at entrance to 
Louisiana State University and dropping out since the relation 
was not significant for 195.3-1954 and 1954-1955.
TABLE IV
CHI-SQUARE TEST OF SIGNIFICANCE AMONG DROP-OUTS ACCORDING 
TO AGE AT ENTRANCE TO LOUISIANA STATE UNIVERSITY,
1953-1954 AND 1954-1955
Age in years Total
1953-
fo
1954
fe x2 Total
1954-
fo
1955
fe X2
17 and under 470 202 223.28 2.0 419 136 176.77 9
18 950 434 451.31 .7 914 373 385.61 0
19 202 121 95.96 . 6.5 210 139 88.60 29
20-21 148 82 70.31 1.9 131 70 55.27 4
22-23 122 57 57.96 .0 216 87 91.13 0
24-25 43 20 20.43 .0 73 24 30.80 1
26-27 22 11 10.45 .0 21 7 8.86 0
28 and over 28 16 13.30 .5 26 12 10.97 0
Total 1985 11.6 2010 43
x2 * 11.6* x2 - 43**
df = 7 df = 7
P = .10 - .20 P = .01
* Not significant
** Significant at one per cent level
-p-
to
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Hanks^ found no statistically significant age differ­
ences between drop-outs and non-drop-outs for his sample at 
the University of Arkansas.
III. MARITAL STATUS
Table V contains the comparison of drop-outs and non- 
drop-outs according to marital status for 1953-1954 and 1954- 
1955. For 1953-1954, of the total of 1,985 students, 1,870, 
or 93.7 per cent were single, and 115 or 6.3 per cent were 
married. For 1954-1955, of a total of 2,010 students, 1,870, 
or 93.1 per cent were single, and 140 or 6.9 per cent were 
married. For 1953-1954, 47.1 per cent of single students 
dropped out, and 53.9 per cent of the married students dropped 
out. For 1954-195.5, 43.6 per cent of single students dropped 
out and 23.6 per cent of married students dropped out.
Table VI, contains the results of the chi-square test 
of significance among drop-outs according to marital status 
at the time of entrance to Louisiana State University for
1953-1954 and 1954-1955. The hypothesis was that single 
students would drop out at a rate significantly greater
^Hanks, o£. cit., pp. 81-82.
TABLE V
COMPARISON OF DROP-OUTS AND NON-DROP-OUTS
ACCORDING TO MARITAL STATUS,
1953-1954 AND 1954-1955
1953-1954 1954-1955
Marital Total Drop-outs Non-drop-outs Total Drop-outs Non-drop-outs
status No. % No. % No. % No. %
Single 1870 881 47.1 989 52.9 1870 815 43.6 1055 56.4
Married 115 62 53.9 53 46.1 140 33 23.6 107 76.4
Total 1985 943 1042 2010 848 1162
•p-
TABLE VI
CHI-SQUARE TEST OF SIGNIFICANCE AMONG DROP-OUTS
ACCORDING TO MARITAL STATUS,
1953-1954 AND 1954-1955
Marital status Total
1953-
fo
-1954
fe X 2 Total
1954-
fo
■1955
fe X 2
S ingle 1870 881 888.36 0.06 1870 815 788.93 0.86
Married 115 62 54.63 .99 140 33 59.06 11.53
Total 1985
x 2 - 
df = 
P =
1.05*
1
.30 -
1.05
.50
2010
x 2 = 
df = 
P =
12.39**
1
.01
12.39
*Not significant
** Significant at one per cent level
-F>
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than married students. For 1953-1954 the chi-square ratio 
of 1.05 was not significant at the five per cent level. The 
*'P** was from .30 to .50. Thus the probability was from 
thirty to fifty chances out of a hundred that the relation 
between marital status and dropping out was due to chance. 
This relation was not statistically significant, and the 
hypothesis was rejected.
For 1954-1955 the chi-square ratio of 12.39 was sig­
nificant at the one per cent level. The "P” (probability 
level) was .01. Thus the probability was at most one 
chance out of a hundred that the relation between marital 
status and dropping out was due to chance. This relation 
was statistically significant, and the hypothesis was 
accepted.
Therefore, there was no statistically significant 
relation between the factor of marital status at time of 
entrance to Louisiana State University and dropping out, 
since the relation was not statistically significant for
1953-1954 and 1954-1955. Students who were single did not 
drop out at a significantly higher rate than students who 
were married.
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Hanks** found that married students tended to withdraw 
from school at a significantly higher rate than single 
students.for his sample at the University of Arkansas.
IV. VETERAN STATUS
Table VII contains the comparison of drop-outs and 
non-drop-outs according to veteran status for 1953-1954 and
1954-1955. For 1953-1954, of the total of 1,985 students,
227 or 11.4 per cent were veterans, and 1,758 or 88.6 per 
cent were non-veterans. For 1954-1955, of a total of 2,010 
students, 370 or 18.4 per cent were veterans, and 1,640 or
81.7 per cent were non-veterans. For both years of the 
study, the per cent of non-veterans who dropped out exceeded 
the per cent of veterans who dropped out. For 1953-1954,
44.9 per cent of veterans dropped out, and 47.8 per cent of 
non-veterans dropped out. For 1954-1955, 39.5 per cent of 
veterans and 42.8 per cent of non-veterans dropped out.
Table VIII contains the results of the chi-square test 
of significance among drop-outs according to veteran status 
for 1953-1954 and 1954-1955. The hypothesis was that non-
^Hanks, o£. cit., pp. 127-28.
TABLE VII
COMPARISON OF DROP-OUTS AND NON-DROP-OUTS
ACCORDING TO VETERAN STATUS,
1953-1954 AND 1954-1955
Veteran
status
Total
1953
Drop-
No.
1-1954
■outs
%
Non-drop-outs 
No. %
Total
1954-1955 
Drop-outs 
No. %
Non-drop-outs 
No. %
Veteran 227 102 44.9 125 55.1 370 146 39.5 224 60.5
Non-veteran 1758 841 47.8 917 52.2 1640 702 42.8 938 57.2
Total 1985 943 1042 2010 848 1162
-P~
00
TABLE VIII
CHI-SQUARE TEST OF SIGNIFICANCE AMONG DROP-OUTS ACCORDING 
TO VETERAN STATUS, 1953-1954 AND 1954-1955
Veteran status Total
1953
fo
-1954
fe X 2 Total
1954-
fo
1955
fe X 2
Veteran 227 102 107.84 0.32 370 146 158.4 1.0
Non-veteran 1758 841 835.16 0.04 1640 702 702.2 0.0
Total 1985
X 2 s
df = 
P r
.36*
1
.50 - .
0.36
70
2010
x2 = 
df = 
P =
1.0*
1
.30 -
1.0
.50
*Not significant
4>
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veterans would drop out at a rate significantly greater than 
veterans. For 1953-1954, the chi-square ratio of .36 was not 
significant at the five per cent level. The HP" (probability 
level) was from ,50 to .70. Thus the probability was from 
fifty to seventy chances out of a hundred that the relation 
between veteran status and dropping out was due to chance. 
This relation was not statistically significant, and the 
hypothesis was rejected.
For 1954-1955, the chi-square ratio of 1.0 was not 
significant at the five per cent level. The (proba­
bility level) was from .30 to .50. Thus the probability was 
from thirty to fifty chances out of a hundred that the rela­
tion between veteran status and dropping out was due to 
chance. This relation was not statistically significant, 
and the hypothesis was rejected.
Therefore., for 1953-1954 and 1954-1955, there was no 
statistically significant relation between the factor of 
veteran status and dropping out. Non-veterans did not drop 
out at a significantly higher rate than veterans.
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V. RESIDENCE STATUS
Table IX contains the comparison of drop-outs and non­
drop-outs according to residence status for 1953-1954 and
1954-1955. Of the total of 1,985 students for 1953-1954, 
the largest number, 1,667, or 84.0 per cent were Louisiana 
residents. From states in the United States other than 
Louisiana, there were 227 or 11.4 per cent. There were 
seventy students or 3.5 per cent from Latin American coun­
tries. Only nineteen students or 1.0 per cent were from 
Asia or Africa, and two or .1 per cent were from Europe.
For 1954-1955, of the total of 2,010 students, the largest 
number, 1,681, or 83.6 per cent were Louisiana residents.
From states other than Louisiana in the United States, there 
were 250 students or 12.9 per cent. Sixty-six students or 
3.3 per cent were from Latin American countries. Twelve 
students or .6 per cent were from Asia or Africa and one or 
.0 per cent was from Canada.
For 1953-1954 and 1954-1955, relations were not con­
sistent for residence status. The categories other than 
Louisiana, states in the United States outside Louisiana, 
and Latin America, had frequencies too small to be worthy
TABLE IX
COMPARISON OF DROP-OUTS AND NON-DROP-OUTS
ACCORDING TO RESIDENCE STATUS,
1953-1954 AND 1954-1955
Residence Total
1953-1954 
Drop-outs 
No. %
Non-drop-
No.
-outs
7o
Total
1954-1955 
Drop-outs 
No. 7>
Non-drop-outs 
No. 7*
La. 1667 792 47.5 875 52.5 1681 726 43.2 955 56.8
U.S. outside La. 227 113 49.8 114 50.2 250 96 38.4 154 61.6
Latin America 70 31 44.3 39 55.7 66 22 33.3 44 66.7
Asia, Africa 19 7 36.8 12 63.2 12 3 25.0 9 75.0
Europe 2 0 0.0 2 100.0 0 0 0.0 0 0.0
Canada 0 0 0.0 0 0.0 1 1 100.0 0 0.0
Total 1985 943 1042 2010 848 1162
Ln
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of analysis. For 1953-1954, the per cent of students from 
Louisiana dropping out was 47.5 and from the United States 
outside Louisiana, 49.8. For 1954-1955, the per cent of 
students from Louisiana dropping out was 43.2, and for the 
United States outside Louisiana, 38.4. For 1953-1954 and
1954-1955, the drop-out per cents for Latin American 
students were 44.3 and 33.3 respectively.
Table X contains the results of the chi-square test 
of significance among drop-outs according to residence 
status at the time of entrance to Louisiana State University 
for 1953-1954 and 1954-1955. The hypothesis was that students 
from localities at greater geographical distance would drop 
out at a rate significantly less than those from nearer 
localities. For 1953-1954, the chi-square ratio of 1.68 was 
not significant at the five per cent level. The "P” (proba­
bility level) was from .50 to .70. Thus the probability was 
from fifty to seventy chances out of a hundred that the dela­
tion between residence status and dropping out was due to 
chance. This relation was not statistically significant, 
and the hypothesis was rejected.
For 1954-1955, the chi-square ratio of 3.31 was not 
significant at the five per cent level. The “P" (proba-
TABLE X
CHI-SQUARE TEST OF SIGNIFICANCE AMONG DROP-OUTS
ACCORDING TO RESIDENCE STATUS,
1953-1954 AND 1954-1955
Residence Total
1953
fo
-1954
fe Total
1954-
fo
•1955
fe X 2
Louisiana 1667
5
792 792.73 0.00 1681 726 708.71 0.42
U.S. outside La. 227 113 107.95 .24 250 96 105.40 .84
Latin America 70 31 33.29 .16 66 22 27.83 1.22
Asia, Africa 19 7 9.04 .46 12 3 5.06 .83
Total 1983
x2 1 
df = 
P =
.86*
3
.50 - .70
0.86 2009
x2 = 
df = 
P =
3.31*
3
.30 - .50
3.31
*Not significant
Ul
-P-
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bility level) was from .30 to .50. Thus the probability was 
from thirty to fifty chances out of a hundred that the rela­
tion between residence status and dropping out was due to 
chance. This relation was not statistically significant, and 
the hypothesis was rejected.
Therefore, for 1953-1954 and 1954-1955, there was no 
statistically significant relation between the factor of 
residence status and dropping out. Whether students were 
residents of Louisiana or non-residents made no apparent 
difference in drop out rates.
Hanks^ found that non-resident students in his sample 
at the University of Arkansas withdrew at a rate signifi­
cantly higher than resident students.
VI. OCCUPATION OF FATHER
Table XI contains the comparison of drop-outs and non­
drop-outs according to occupation of father for 1953-1954 and
1954-1955.7 For 1953-1954, of the total of 1,641 students,
^Hanks, op. cit., p. 93.
Classification of occupations was based upon the 
following: Division of Occupational Analysis, United States
Employment Security, Department of Labor. Dictionary of
TABLE XI
COMPARISON OF DROP-OUTS AND NON-DROP-OUTS
ACCORDING TO OCCUPATION OF FATHER,
1953-1954 AND 1954-1955
Occupation
1953-1954 
Total Drop-outs 
No. %
Non-drop-outs 
No. %
Total
1954-1955
Drop-outs
No. 7o
Non-drop-outs 
No. 7o
Professional 309 106 34.3 203 65.7 296 110 37.2 186 62.8
Agriculture, 
fishery,
forestry 152 78 51.3 74 48.7 115 50 43.5 65 56.5
Managerial,
official 581 291 50.1 290 49.9 648 239 36.9 409 63.1
Clerical 74 30 40.5 44 59.5 62 20 32.3 42 67.7
Sales 92 39 42.4 53 57.6 89 46 51.7 63 48.3
Skilled 327 162 50.5 165 50.5 344 183 53.2 161 46.8
Service 76 43 56.6 33 43.4 30 13 43.3 17 56.7
Unskilled 30 15 50,0 15 50.0 13 4 30.8 9 69.2
Total
Unavailable
1641
344
764
179
877
165
1597
413
665
183
932
230
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the largest number, 581, or 35.4 per cent had fathers in the 
managerial and official category. Students whose fathers 
were skilled workers numbered 327 or 19.9 per cent of the 
total. The next highest frequency was that of the Profes­
sional category with 309 or 18.8 per cent of the total 
number. All other categories combined made up 25.8 per :cent 
of the total number. For 1954-1955, of the total of 1,597 
students, the largest number, 648, or 40.6 per cent had 
fathers in the managerial and official category. Children 
of skilled workers numbered 344 or 21.5 per cent of the 
total, and of professionals, 296 or 18.5 per cent of the 
total. All other categories combined made up only 19.4 per 
cent of the total number.
Koelsche® found that 27.8 per cent of fathers of 
drop-outs in a sample of 180 drop-outs were in the propri­
etary and managerial class, 15 per cent in skilled labor,
10 per cent in the professional group, and 10 per cent in 
unskilled labor.
Occupational Titles: Definitions of Titles, Vol. I (second
edition; Washington; Government Printing Office, 1949).
Q
Charles L. Koelsche, **A Study of the Student Drop­
out Problem at Indiana University,** Journal of Educational 
Research, XLIX (January,1956), 357-64.
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If the drop-outs in the present study were combined 
into one group for comparison with Koelsche's study, there 
would be some similarity. In the present study, for both 
years combined, 37.1 per cent of fathers of drop-outs had 
occupations of the managerial or official type, 24.1 per 
cent were skilled workers, 15.1 per cent were in the pro­
fessional category, and 1.3 per cent were unskilled workers.
For both 1953-1954 and 1954-1955, there was one detec­
table trend in the per cent of students dropping out in 
relation to the occupation of the father. Children of pro­
fessional fathers for both years tended to drop-out at a 
low rate. The per cents were 34.3 for the first year and 
37.2 for the second year.
Table XII contains the results of the chi-square test 
of significance among drop-outs according to the occupation 
of the father at the time of the student's entrance into 
Louisiana State University for 1953-1954 and 1954-1955. The 
specific hypothesis was that students who had fathers in the 
occupational categories of higher socio-economic status would 
drop out at a rate significantly less than students who had 
fathers in the occupational categories of lower socio­
economic status. For 1953-1954, the chi-square ratio of 15.50
TABLE XII
CHI-SQUARE TEST OF SIGNIFICANCE AMONG DROP-OUTS
ACCORDING TO OCCUPATION OF FATHER,
1953-1954 AND 1954-1955
Occupation Total
1953-1954 
fo fe X2 Total
1954-
fo
-1955
fe X2
Professional 309 106 143.86 9.96 296 110 123.26 1.43
Agriculture,
fishery,
forestry 152 78 70.77 .73 115 50 47.89 .08
Managerial,
official 581 291 270.50 1.55 648 239 269.83 3.52
Clerical 74 30 34.45 .58 62 20 25.82 1.32
Sales 92 39 42.83 .35 89 46 37.06 2.16
Skilled 327 162 152.24 .62 344 183 143.25 11.03
Service 76 43 35.38 1.64 30 13 12.49 .00
Unskilled 30 15 13.97 0.07 13 4 5.41 0.37
Total
Unavailable
1641
344
x^ = 15 
df « 7 
P =
.50*
.05
15.50 1597
413
X^ o
df = 
P =
19.91**
7
.01
19.91
^Significant at five per cent level **Significant at one per cent level
Ui
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was significant at the five per cent level. The "P" (proba­
bility level) was .05. Students with fathers in the occupa­
tional categories of higher socio-economic status dropped out 
significantly less than students with fathers in occupations 
of lower socio-economic status.
For 1954-1955, the chi-square ratio of 19.91 was sig­
nificant at the one per cent level. The "P*1 (probability 
level) was .01. Thus the probability was at most one chance 
out of a hundred that the relation between the occupation of 
the father and dropping out was due to chance. This relation 
was statistically significant, and the hypothesis was ac­
cepted. Students with fathers in the occupational categories 
of higher status dropped out significantly less than students 
with fathers in occupations of lower status.
Therefore, for 1953-1954 and 1954-1955, there was a 
statistically significant relation between the factor of the 
occupation of the father and dropping out.
Hanks^ found no statistically significant difference 
in occupations of fathers of drop-outs and non-drop-outs for 
his sample at the University of Arkansas.
^Hanks, oj>. cit., pp. 96-97.
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Russell^® showed statistically significant differences 
in occupations of fathers of drop-outs and non-drop-outs. In 
a comparison of drop-outs and non-drop-outs, there were 30 per 
cent less drop-outs with professional fathers, 30 per cent 
less with fathers who were proprietors (corresponding roughly 
to the present managerial and official categories) and 50 per 
cent more skilled workers.
S l o c u m , f o r  his sample at the State College of 
Washington, found significantly more children of professional 
fathers in the drop-out as compared to the non-drop-out 
group.
VII. ENROLLMENT OF HIGH SCHOOL
Table XIII contains the comparison of drop-outs and 
non-drop-outs according to the size of the enrollment of the 
high school attended. "Enrollment" refers to number enrolled 
at the beginning of the fall term in the year preceding 
graduation. The terra "attended" is used since a few students, 
issued a General Educational Development High School Equiva­
lency certificate, did not graduate from any high school. In
^•^Russell, op. cit. U-Slocum, op. cit., p. 57.
TABLE XIII
COMPARISON OF DROP-OUTS AND NON-DROP-OUTS ACCORDING
TO ENROLLMENT OF HIGH SCHOOL ATTENDED,
1953-1954 AND 1954-1955
1953-1954 1954-1955
High school Total Drop-outs Non-drop-outs Total Drop-outs Non-drop-outs
enrollment No. % No. % No. % No. %
0 - 5 0 23 11 47.8 12 52.2 15 4 26.7 11 73.3
51 - 100 120 58 48.3 62 51.7 86 32 37.2 54 62.8
101 - 200 228 116 50.9 112 49.1 237 103 43.5 134 56.5
201 - 300 206 87 42.2 119 57.8 194 86 44.3 108 . 55.7
301“-'400 216 101 46.8 115 53.2 156 55 35.3 101 ' 64.7
401 - 500 152 76 50.0 76 50.0 211 85 40.3 126 59.7
501 - 750 199 91 45.7 108 54.3 182 83 45.6 99 54.4
751 -1000 167 83 49.7 84 50.3 256 108 42.2 148 57.8
1001 -1500 379 178 47.0 201 53.0 123 46 37.4 77 62.6
1501 and over 102 46 45.1 56 54.9 375 178 47.5 197 52.5
Total 1792 847 945 1835 780 1055
Unavailable 193 96 97 175 68 107
cr>
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those cases the enrollment of the last high school attended 
was used. Of the total of 1,792 students for 1953-1954, the 
largest number, 379, or 21.1 per cent came from high schools 
with from 1,001 to 1,500 students. One hundred and two or
5.7 per cent came from high schools with over 1,500 students. 
Twenty-three or 1.3 per cent were in the enrollment category 
of 0 - 50. For 1954-1955, of the total of 1,835 students, 
the largest number, 375, or 20.4 per cent were from high 
schools with over 1,500 students. The 0-50 enrollment 
category had the smallest number, 15, or .8 per cent of the 
total.
For both years, 1953-1954 and 1954-1955, there was no 
detectable trend in per cent of students dropping out in 
relation to the size of the enrollment of the high school 
attended. Enrollment of high school attended made no 
apparent difference in drop-out rates of students.
Table XIV contains the results of the chi-square test 
of significance among drop-outs according to the enrollment 
of the high school attended for 1953-1954 and 1954-1955.
The hypothesis was that students from high schools with 
small enrollments would drop out at a significantly higher 
rate than students from high schools with small enrollments.
TABLE XIV
CHI-SQUARE TEST OF SIGNIFICANCE AMONG DROP-OUTS ACCORDING
TO ENROLLMENT OF HIGH SCHOOL ATTENDED,
1953-1954 AND 1954-1955
High school 
enrollment Total
1953- 
f o:
-1954
fe x2 Total
1954-
fo
■1955
fe X2
0 - 50 23 11 10.87 0.02 15 4 6.38 0.89
51 - 100 120 58 56.72 .03 86 32 36.56 .57
101 - 200 228 116 107.77 .63 237 103 100.74 .05
201 - 300 206 87 97.37 1.10 194 86 82.46 .15
301 - 400 216 101 102.09 .01 156 55 66.31 1.93
401 - 500 152 76 71.84 .24 211 85 89.69 .25
501 - 750 199 91 94.06 .10 182 83 77.36 .41
751 - 1000 167 83 78.93 .21 256 108 108.82 .01
1001 - 1500 379 178 179.14 .01 123 46 52.28 .75
1501 and over 102 46 48.21 0.10 375 178 159.40 2.17
Total
Unavailable
1792
193
x2 * 
df = 
P =
2.45*
9
.98
2.45 1835
175
X2 s
df = 
P =
7.18*
9
.50 - .70
7.18
*Not significant O'
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For 1953-1954, the chi-square ratio of 2.45 was not signifi­
cant at the five per cent level. The "P" (probability level) 
was .98. Thus the probability was at most ninety-eight 
chances out of a hundred that the relation between enroll­
ment and dropping out was due to chance. This relation was 
not statistically significant, and the hypothesis was rejected.
For 1954-1955, the chi-square ratio of 7.18 was not 
significant at the five per cent level. The “Ps* (probability 
level) was from .50 to .70. Thus the probability was from 
fifty to seventy chances out of a hundred that the relation 
between enrollment and dropping out was due to chance. This 
relation was not statistically significant, and the hypothe­
sis was rejected.
Therefore, for 1953-1954 and 1954-1955, there was no 
statistically significant relation between the factor of the 
enrollment of the high school attended and dropping out.
Whether students were in one enrollment category or another 
made no apparent difference in their drop-out rates.
Hanks^  found no statistically significant differences 
between drop-outs and non-drop-outs in regard to this factor
^Hanks, oj>. cit.. p. 84,
for his sample at the University of Arkansas.
66
VIII. ACCREDITATION OF HIGH SCHOOL
Table XV contains the comparison of drop-outs and non­
drop-outs according to the accreditation of the high school 
attended, for 1953-1954 and 1954-1955. Schools approved by 
the regional accrediting agency and the state were classified 
as regionally approved. A regionally approved school in 
every case in the study was also state approved. Of the total 
of 1,787 students for 1953-1954, the largest number, 1,377, 
or 77.3 per cent attended regionally accredited high schools. 
The next largest number, 398, or 22.3 per cent of the total 
attended schools accredited by the state. Five students, or 
.3 of one per cent of the total, fell into the "New School*1 
category. "New School" refers to a school too new to be 
accredited. One student, or .1 of one per cent of the total, 
attended an unaccredited high school. For 1954-1955, of the 
total number of 1,817 students, the largest number, 1,437, or 
79.1 per cent, attended regionally accredited schools. The 
next largest number, 372, or 20.5 per cent attended state 
accredited schools. Five students, or .3 of one per cent of 
the total, attended unaccredited schools and one student or
TABLE XV
COMPARISON OF DROP-OUTS AND NON-DROP-OUTS ACCORDING
TO ACCREDITATION OF HIGH SCHOOL ATTENDED,
1953-1954 AND 1954-1955
1953-1954 1954-1955
Accreditation Total Drop-outs Non-drop-outs Total Drop-outs Non-drop-outs
No. % No. % No. % No. %
Unaccredited 1 1 100.0 0 0.0 5 1 20.0 4 80.0
State 398 204 51.3 194 48.7 372 161 43.3 211 56.7
Regional 1377 636 46.2 741 53.8 1437 599 41.7 838 58.3
New school 5 3 60.0 2 40.0 3 1 33.3 2 66.7
Total
Unavailable
1781
204
844
99
937
105
1817
193
762
86
1055
107
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less than .1 of one per cent, attended a new school.
For 1953-1954 and 1954-1955, there was no important 
tendency for students from state and regionally accredited 
high schools to differ in extent of dropping out.13 For
1953-1954, 51.3 per cent of students in the state approved 
category dropped out, and 46.2 per cent of students in the 
regionally approved category dropped out= For 1954-1955, 
the corresponding per cents were 43.3 and 41.7. Therefore, 
there was no strong tendency for students in the state 
approved high schools to drop out more than students from 
schools which were approved by regional accrediting 
agencies.
Table XVI contains the results of the chi-square test 
of significance among drop-outs according to the accredit­
ation of high school attended, for 1953-1954 and 1954-1955. 
The hypothesis was that students from state accredited high 
schools would drop-out at a rate significantly greater than, 
students from regionally accredited high schools. For 1953- 
1954, the chi-square ratio of 1.68 was not significant at the 
five per cent level. The "P" (probability level) was from
*-3xhe New School and Unaccredited categories had 
frequencies too small to be worthy of analysis.
TABLE XVI
CHI-SQUARE TEST OF SIGNIFICANCE AMONG DROP-OUTS ACCORDING
TO ACCREDITATION OF HIGH SCHOOL ATTENDED,
1953-1954 AND 1954-1955
Accreditation Total
1953-
fo
-1954
fe Total
1954-
fo
■1955
fe X2
State 398 204 188.35 1.30 372 161 156.28 0.14
Regional 1377 636 651.65 0.38 1437 599 603.71 0.04
Total 1775
yp- s 
df = 
P =
1.68*
1
.10 - .20
1.68 1809
X2 = 
df = 
P =
.18*
1
.50 - .70
0.18
*Not significant
cn
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.10 to ,20. Thus the probability was from ten to twenty 
chances out of a hundred that the relation between accred­
itation and dropping out was due to chance. This relation 
was not statistically significant, and the hypothesis was 
rejected.
For 1954-1955, the chi-square ratio of .18 was not 
significant at the five per cent level. The "P*1 (proba­
bility level) was from .50 to .70. Thus the probability was 
from fifty to seventy chances out of a hundred that the 
relation between accreditation and dropping out was due to 
chance. This relation was not statistically significant, 
and the hypothesis was rejected.
Therefore, for 1953-1954 and 1954-1955, there was no 
statistically significant relation between the factor of the 
accreditation of the high school attended and dropping out. 
Students from state approved high schools did not drop out 
at a significantly greater rate than students from regionally 
approved high schools.
Hanks^ found no statistically significant difference 
for the factor of high school accreditation for his sample
^Hanks, oj>. cit., pp. 86-87.
at the University of Arkansas.
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IX. TRANSFER STATUS
Table XVII contains a comparison of drop-outs and non­
drop-outs according to transfer status to Louisiana State 
University for 1953-1954 and 1954-1955. For 1953-1954, of a 
total of 1,985 students, the largest number, 1,779, or 89.6 
per cent did not transfer to Louisiana State University.
They began their college residence there. The next highest 
number, 68 students, or 3.4 per cent transferred from public 
colleges within Louisiana. All of the other categories of 
institutions showed very small frequencies. Louisiana 
private colleges and universities,:and public and private 
colleges and universities in the United States outside of 
Louisiana totaled only 138 students or 7.0 per cent. For 
1954-1955, of a total of 2,010 students, the largest number, 
1,825 or 90.8 per cent did not transfer to Louisiana State 
University. The next highest number, as in 1953-1954, trans­
ferred from Louisiana public colleges. The number was 55 or
2.7 per cent. All of the other transfer categories totaled 
only 130, or 6.7 per cent.
For 1953-1954 and 1954-1955, there were no large
TABLE XVII
COMPARISON OF DROP-OUTS AND NON-DROP-OUTS ACCORDING
TO TRANSFER STATUS (TO LOUISIANA STATE UNIVERSITY),
1953-1954 AND 1954-1955
1953-1954 1954-1955
Transfer-in Total Drop-outs Non-drop-outs Total Drop-outs Non-drop-outs
status No. % No. % No. % No, 7o
Non-transfer 1779 847 47.6 932 52.4 1825 775 42.5 1050 57.5
La, public college 68 36 52.9 32 47.1 55 27 49.1 28 50.0
La. private college 20 5 25.0 15 75.0 17 7 41.2 10 58.8
La. private
univers ity 30 14 46.7 16 53.3 43 11 25.6 32 74.4
Out of La. public
college 27 18 66.7 9 33.3 23 10 43.5 13 56.5
Out of La. private
college 23 11 47.8 12 52.2 15 6 40.0 9 60.0
Out of La. public
university 28 8 28.6 20 71.4 23 6 26.1 17 73.9
Out of La. private
university 10 4 40.0 6 60.0 9 6 66.7 3 33.3
Total 1985 943 1042 2010 848 1062
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differences among drop-out per cents in the categories. 
Whether students originally enrolled at the University or 
transferred from any kind of higher educational institution 
made no apparent difference in their dropping out.
Table XVIII contains the results of the chi-square 
test of significance among drop-outs according to transfer 
status (to Louisiana State University) for 1953-1954 and
1954-1955. The hypothesis was that students from public 
colleges and universities would drop-out at a rate sig­
nificantly greater than students from private colleges and 
universities. For 1953-1954, the chi-square ratio of 6.75 
was not significant at the five per cent level. The "P11 
(probability level) was from ,30 to .50. Thus the proba­
bility was from thirty to fifty chances out of a hundred 
that the relation between transfer status and dropping out 
was due to chance. This relation was not statistically 
significant, and the hypothesis was rejected.
For 1954-1955, the chi-square ratio of 6.40 was not 
significant at the five per cent level. The "P” (proba­
bility level) was from .30 to .50. Thus the probability 
was from thirty to fifty chances out of a hundred that the 
relation between transfer status and dropping out was due to
TABLE XVIII
CHI-SQUARE TEST OF SIGNIFICANCE AMONG DROP-OUTS ACCORDING
TO TRANSFER STATUS (TO LOUISIANA STATE UNIVERSITY),
1953-1954 AND 1954-1955
Transfer-in 
status Total
1953-
fo
-1954
fe x2 Total
1954-1955 
fo fe X 2
Non-transfer 1779 847 845.80 0.00 1825 775 767.94 0.06
La. public college 68 36 32.33 .42 55 27 23.14 .64
La. private college; 20 5 9.51 2.14 17 7 7.15 .00
La. private
university 30 14 14.26
oo
• 43 11 18.09 2.78
Out of La. public
college 27 18 12.84 2.07 23 10 9.68 .01
Out of La. private
college 23 11 10.94 .00 15 6 6.31 1.52
Out of La. public
univers ity 28 8 13.31 2.12 23 6 9.68 1.39
Total 1985
x2 = 
df * 
P =
6.75*
6
.30 - .50
6.75 2076
x2 = 6.40* 
df = 6
P = .30 - .50
6.40*
*Not significant
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chance. This relation was not statistically significant, 
and the hypothesis was rejected.
Therefore, for 1953-1954 and 1954-1955, there was no 
statistically significant relation between the factor of 
transfer status (to Louisiana State University) and dropping 
out. Whether students originally enrolled at the University 
or transferred from any type of higher educational institu­
tion made no apparent difference in drop-out rates.
X. PROPOSED AREA OF STUDY
Table XIX contains the comparison of drop-outs and 
non-drop-outs according to the proposed area of study at 
Louisiana State University for 1953-1954 and 1954-1955.15 
For 1953-1954, of a total of 1,705 students, the largest 
number, 535, or 31.4 per cent proposed Engineering. Com­
merce, Education, and Natural Science as areas of proposed 
study ranged from 14.0 to 16.0 per cent and from 239 to 273 
in number. Humanities, School of Music, Social Science, 
Agriculture, Chemistry and Physics, and Home and Family
^information on the proposed area of study was 
secured from the application form for admission to the Uni­
versity.
TABLE XIX
COMPARISON OF DROP-OUTS AND NON-DROP-OUTS ACCORDING TO PROPOSED AREA
OF STUDY AT LOUISIANA STATE UNIVERSITY,
1953-1954 AND 1954-1955
Proposed area 
of study
Total Drop-outs 
No. %
Non-drop-outs 
No. %
Total Drop' 
No.
-outs
%
Non-drop-outs 
No. 7a
Humanities 117 50 42.7 67 57.3 126 50 39.7 76 60.3
Nat. Sci, 260 118 45.4 142 54.6 225 105 46.7 120 53.3
Soc. Sci. 61 25 41.0 36 59.0 42 12 28.6 30 71.4
Education 239 111 46.4 128 53.6 208 92 44.2 116 55.8
Engineering 535 245 45.8 290 54.2 573 203 35.4 370 64.6
Agriculture 105 61 58.1 44 41.9 138 69 50.0 69 50.0
Commerce 273 120 44.0 153 56.0 271 119 43.9 152 56.1
Chem. and 
Physics 35 12 34.3 23 65.7 25 6 24.0 19 76.0
Music 35 17 48.6 18 51.4 13 5 38.5 8 61.5
Home and Fly. 
Living 45 19 42.2 26 57.8 7 5 71.4 2 28.6
Total 1705 778 927 1628 666 962
Unavailable 280 165 115 382 182 200
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Living as areas of proposed interest totaled 398 students or 
23.5 per cent of the total. A large number of students, 280, 
were in Unavailable category because they had no definite 
proposed area or were undecided about their proposed area.
For 1954-1955, of a total of 1,628 students, the largest 
number, 573, or 35.2 per cent proposed Engineering as an area 
of study. Commerce, Education, and Natural Science as areas 
of interest ranged from 12.8 to 16.6 per cent and from 208 
to 279 in frequency. The other categories combined totaled 
351 or 21.5 per cent. A large number of students, 382, were 
in the Unavailable category because they had no definite pro­
posed area or were undecided.
For 1953-1954 and 1954-1955, there was no strong 
tendency for any category to show association with dropping 
out. The per cents dropping out in the various categories 
did not differ markedly.
Table XX contains the results of the chi-square test 
of significance among drop-outs according to the proposed 
area of study at Louisiana State University for 1953-1954 and
1954-1955. The hypothesis was that students proposing 
technical areas would drop out at a rate significantly 
greater than students proposing artistic areas. For 1953-
TABLE XX
CHI-SQUARE TEST OF SIGNIFICANCE AMONG DROP-OUTS ACCORDING TO PROPOSED AREA
OF STUDY AT LOUISIANA STATE UNIVERSITY,
1953-1954 AND 1954-1955
Proposed area 
of study Total
1953-
fo
-1954
fe X2 Total
1954-
fo
-1955
fe X2
Humanities 117 50 53.39 0.22 126 50 51.55 0.0
Nat. Sci. 260 118 118.64 .00 225 105 92.05 1.8
Soc. Sci. 61 25 27.83 .29 42 12 17.18 1.6
Education 239 111 109.06 ..03 208 92 85.09 .6
Engineering 535 245 244.12 .00 573 203 234.41 4.2
Agriculture 105 61 47.91 3.58 138 69 56.45 2.8
Commerce 273 120 124.57 .17 271 119 110.86 .6
Chem., Phy. 35 12 15.97 .99 25 6 10.23 1.7
Music 35 17 15.97 .07 13 5 5.32 .0
Home and Fly. 
Living 45 19 20.53 .11 7 5 2.86 1.6
Total
Unavailable
1705
280
x2 a
df = 
P =
5.46*
9
.70 - .80
5.46 1628
382
x2 a
df = 
P -
14.9*
9
.05 -
14.9
.10
*Not significant '•j00
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1954, the chi-square ratio of 5.46 was not significant at the 
five per cent level. The "P” (probability level) was .70 to 
.80. Thus the probability was from seventy to eighty chances 
out of a hundred that the relation between the proposed area 
of study and dropping out was due to chance. This relation 
was not statistically significant, and the hypothesis was 
rejected.
For 1954-1955, the chi-square ratio of 14.9 was not 
significant at the five per cent level. The *'P” (proba­
bility level) was from .05 to .10. Thus the probability was 
at most ten chances out of a hundred that the relation 
between proposed area of study and dropping out was due to 
chance. This relation was not statistically significant, and 
the hypothesis was rejected.
Therefore, for 1953-1954 and 1954-1955 there was no 
statistically significant relation between the factor of the 
proposed area of study and dropping out. Regardless of pro­
posed area of study, there was no significant difference in 
drop-out rates.
Hanks16 found drop-outs to be fairly constant in the
16Hanks, oj>. cit., pp. 27-28.
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various colleges as compared to each other for his sample at 
the University of Arkansas. At that university, students 
entered as freshmen directly into a college corresponding to 
a senior college, such as Education at Louisiana State Uni­
versity.
X I. POINT-CREDIT RATIO17
Table XXI contains, the comparison of drop-outs and 
non-drop-outs according to the point-credit ratio for the 
first term of attendance at Louisiana State University for 
1953-1954 and 1954-1955. For 1953-1954, of a total of 1,837 
students, the largest number, 512, or 27.9 per cent were in 
the 1.0 - 1.4 (C- -G) point-credit ratio category. The
frequency distribution was fairly symmetrical, with the 
largest number in the 1.0 - 1.4 point-credit ratio category, 
and with a decrease in frequency as the point-credit ratio 
category increased and decreased in value from the 1,0 - 1.4 
point-credit ratio category. However, 99 or 5.4 per cent 
were in the 2.5 - 3.0 (B/ - A) point-credit ratio category 
as compared with 302 or 16.4 per cent in the .0 - .4 (F - D)
17The official method of the Junior Division was used 
to compute all point-credit ratios. See pp. 9-10.
TABLE XXI
COMPARISON OF DROP-OUTS AND NON-DROP-OUTS ACCORDING TO POINT-CREDIT RATIO
FOR FIRST TERM OF ATTENDANCE AT LOUISIANA STATE UNIVERSITY,
1953-1954 AND 1954-1955
1953-1954 1954-1955
Point-credit Total Drop-outs Non-drop-outs Total Drop-outs Non-drop-outs
ratio No. % No. 7» No. % No. %
•1o• 302 247 81.8 55 18.2 286 236 82.5 50 17.5
.5 - .9 403 270 67.0 133 33.0 414 257 62.1 157 37.9
1.0 - 1.4 512 189 36.9 323 63.1 536 136 25.4 400 74.6
1.5 - 1.9 314 46 14.6 268 85.4 281 28 10.0 253 90.0
2.0 - 2.4 207 32 15.5 175 84.5 220 23 10.5 197 89.5
2.5 - 3.0 99 11 11.1 88 88.9 123 18 14.6 105 85.4
Total 1837 795 1042 1860 698 1162
Unavailable 148 150
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point-credit ratio category. For 1954-1955, of a total of 
1,860 students, 536 or 28.8 per cent were in the 1.0 - 1.4 
point-credit ratio category. The distribution was again 
fairly symmetrical, with the' largest number in the 1.0 - 
1.4 point-credit ratio category, and with a decrease in 
frequency as the point-credit ratio category increased and 
decreased in value from the 1.0 - 1.4 point-credit ratio 
category. Again, however, fewer students were in the 2.5 
- 3.0 as compared with the .0 - .4 point-credit ratio cate­
gory.
For 1953-1954 and 1954-1955, the per cent of students 
dropping out decreased gradually with increasing point-credit 
ratios (higher grades). For 1953-1954, in the .0 - .4 point- 
credit ratio category, 81.8 per cent of students dropped 
out, and in the 2.5 - 3.0 point-credit ratio category, 11,1 
per cent dropped out. For 1954-1955, corresponding per 
cents were 82.5 and 14.6, respectively. Thus students with 
low point-credit ratios tended to drop out at a higher rate 
than students with high point-credit ratios.
Table XXII contains the results of the chi-square test 
of significance among drop-outs according to the point-credit 
ratio for the first term of attendance at Louisiana State
TABLE XXII
CHI-SQUARE TEST OF SIGNIFICANCE AMONG DROP-OUTS ACCORDING TO POINT-CREDIT
RATIO FOR FIRST TERM OF ATTENDANCE AT LOUISIANA STATE UNIVERSITY,
1953-1954 AND 1954-1955
Point-credit
ratio
Total
1953
fo
-1954
fe x2 Total
1954-
fo
1955
fe x2
.0 - .4 302 247 130.70 103.5 286 236 107.33 154.3
.5 - .9 403 270 174.41 52.4 414 257 155.36 66.5
1.0 - 1.4 512 189 221.58 4.8 536 136 201.14 21.1
1.5 - 1.9 3l4 46 13.59 77.3 281 28 105.45 56.9
2.0 - 2.4 207 32 89.58 37.0 220 23 82.56 43.0
2.5 - 3.0 99 11 42.84 23.7 123 18 46.16 17.2
Total 1837 298.7 1860 359.0
Unavailable 148
x2
df
P
» 298.7* 
5
.01
150
x2 = 359.0* 
df = 5 
P = .01
^Significant at one per cent level
Oo
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University for 1953-1954 and 1954-1955. The hypothesis was 
that students with low point-credit ratios would drop out at 
a rate significantly greater than students with high point- 
credit ratios. For 1953-1954, the chi-square ratio of 298.7 
was significant at the one per cent level. The "P11 (proba­
bility level) was 101. Thus the probability was at most one
chance out of a hundred that the relation between point-
credit ratio and dropping out was due to chance. This rela­
tion was statistically significant, and the hypothesis was 
accepted.
For 1954-1955, the chi-square ratio of 359.0 was 
significant at the one per cent level. The *’Pn (proba­
bility level) was .01. Thus the probability was at most
one chance out of a hundred that the relation between point-
credit ratio and dropping out was due to chance. This 
relation was statistically significant, and the hypothesis 
was accepted.
Therefore, for 1953-1954 and 1954-1955 the factor of 
the point-credit ratio for the first term of attendance at 
Louisiana State University was significantly related to 
dropping out. Students with low point-credit ratios tended 
to drop out at a significantly higher rate than students
with high point-credit ratios.
In support of the contention that there is much over­
lap between grade-point distributions of drop-outs and non-
10
drop-outs, Hanks 0 found that more than two-thirds of drop-outs 
at the University of Arkansas had satisfactory grades at the 
time of withdrawal. He also found that the drop-outs in his 
sample had a lower high school cumulative grade-point 
average.^
Bragg^O found for her sample at a midwestern city 
university that drop-outs had significantly lower grade- 
point averages than non-drop-outs for their first semester 
of.attendance at that college.
XII. ENGLISH POINT-CREDIT RATIO
Table XXIII contains the comparison of drop-outs and
non-drop-outs according to the English point-credit ratio for
\
the first term of attendance at Louisiana State University 
for 1953-1954 and 1954-1955. For 1953-1954, of the total of 
1,685 students, the largest number, 796 or 47.2 per cent were
b la n k s ,  o £ . c r t . ,  p.  63.  ^ I b id . t p # 9 9 .
TABLE XXIII
COMPARISON OF DROP-OUTS AND NON-DROP-OUTS ACCORDING TO ENGLISH POINT-CREDIT
RATIO FOR FIRST TERM OF ATTENDANCE AT LOUISIANA STATE UNIVERSITY,
1953-1954 AND 1954-1955
Point-credit
ratio
Total
1953-1954 
Drop-outs 
No. %
Non-drop-outs 
No. %
Total
1954-1955 
Drop-outs Non-drop-outs 
No. % No. X
.0 - .9 342 243 71.1 99 28.9 383 268 70.0 115 30.0
1.0 - 1.9 796 357 44.8 439 55.2 791 270 34.1 521 65.9
2.0 - 3.0 547 127 23.2 420 76.8 535 98 18.3 437 81.7
Total 1685 727 958 1709 636 1073
Unavailable 300 216 84 301 212 89
00
O'
87
in the 1.0 - 1.9 point-credit ratio category. There were 
547 or 32.5 per cent in the 2.0 - 3.0 point-credit ratio 
category and 342 or 29.3 per cent in the .0 - .9 point- 
credit ratio category. For 1954-1955, the largest number,
791 or 46.3 per cent, were in the 1^ .0 - 1.9 point-credit 
ratio category. There were 535 or 31.3 per cent in the
2.0 - 3.0 point-credit ratio category and 383 or 22.4 per 
cent in the .0 - .9 point-credit ratio category.
For 1953-1954 and 1954-1955,there was a tendency 
for drop-out per cents to decrease with increasing English 
point-credit ratio. The per cents for 1953-1954 were 71.1, 
44.8 and 23.2 in the .0 - .9, 1.0 - 1.9 and 2.0 - 3.0 point- 
credit ratio categories, respectively. For 1954-1955, the 
corresponding per cents were 70.0, 34.1, and 18.3. Students 
with low English point-credit ratios tended to drop out at 
a higher rate than students with high English point-credit 
ratios.
Table XXIV contains the results of the chi-square 
test of significance among drop-outs according to the 
English point-credit ratio for the first term of attendance 
at Louisiana State University for 1953-1954 and 1954-1955.
The hypothesis was that students with low English point-credit
TABLE XXIV
CHI-SQUARE TEST OF SIGNIFICANCE AMONG DROP-OUTS ACCORDING TO ENGLISH POINT-CREDIT
RATIO FOR FIRST TERM OF ATTENDANCE AT LOUISIANA STATE UNIVERSITY,
1953-1954 AND 1954-1955
Point-credit
ratio Total
1953-
fo
-1954
fe x2 Total
1954-1955 
fo fe x2
.0 - .9 342 243 147.56 61.7 383 268 144.77 104.90
1.0 - 1.9 796 357 343.43 .5 791 270 299.00 2.84
2.0. - 3.0 547 127 236.00 50.3 535 98 202.23 53.72
Total
Unavailable
1685
300
X2 = 
df = 
P =
112.5*
2
.01
112.5 1709
301
x2 = 161.40*
df r 2
P = .01
161.40
^Significant at one per cent level
00
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ratios would drop-out at a rate significantly greater than 
students with high English point-credit ratios. For 1953- 
1954, the chi-square ratio of 112.5 was significant at the 
one per cent level. The "P" (probability level) was .01,
Thus the probability was at most one chance out of a huhdred 
that the relation between English point-credit ratio and 
dropping out was due to chance. The relation was statisti­
cally significant, and the hypothesis was accepted.
For 1954-1955, the chi-square ratio of 161.46 was 
significant at the one per cent level. The "P” (probability 
level) was .01. Thus the probability was one chance out of 
a hundred that the relation between English point-credit ratio 
and dropping out was due to chance. This relation was 
statistically significant, and the hypothesis was accepted.
Therefore, for 1953-1954 and 1954-1955, there was a 
statistically significant relation between the factor of 
the English point-credit ratio for the first term of attend­
ance and dropping out. Students with low English point- 
credit ratios tended to drop out at a significantly higher 
rate than students with high English point-credit ratios.
XIII. MATHEMATICS POINT-CREDIT RATIO
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Table XXV contains the comparison of drop-outs and 
non-drop-outs according to the mathematics point-credit ratio 
for the first term of attendance at Louisiana State University 
for 1953-1954 and 1954-1955. For 1953-1954, of the total of 
1,259 students, the largest number, 466, or 37.0 per cent 
were in the .0 - .9 point-credit ratio category. There were 
435 or 34.6 per cent and 358 or 28.4 per cent in the 2.0 -
3.0 and 1.0 - 1.9 point-credit ratio categories, respectively. 
For 1954-1955, of the total of 1,408 students, the largest 
number, 523, or 37.1 per cent were in the .0 - .9 point-
credit ratio category. There were 488 or 34.7 per cent and
397 or 28.2 per cent in the 2.0 - 3.0 and 1.0 - 1.9 point- 
credit ratio categories, respectively.
For both years of the study, the per cent of students 
dropping out decreased gradually with increasing mathematics 
point-credit ratios. For 1953-1954, 67.4, 38.0, and 16.1 
per cent were the drop-out per cents in the point-credit 
ratio categories, .0 - .9, 1.0 - 1.9, and 2.0 - 3.0, respec­
tively. For 1954-1955, 61.8, 32.2, and 13.5 were the drop­
out per cents in the ,0 - .9, 1.0 - 1.9, and 2.0 - 3.0
TABLE XXV
COMPARISON OF DROP-OUTS AND NON-DROP-OUTS ACCORDING TO MATHEMATICS POINT-CREDIT
RATIO FOR FIRST TERM OF ATTENDANCE AT LOUISIANA STATE UNIVERSITY,
1953-1954 AND 1954-1955
1953-1954 1954-1955
Point-credit Total Drop-outs Non-drop-outs Total Drop-outs Non-drop-outs
ratio No. 7o No. % No. % No. %
.0 - .9 466 314 67.4 152 32.6 523 323 61.8 200 38.2
1.0 - 1.9 358 136 38.0 222 62.0 397 128 32.2 269 67.8
2.0 - 3.0 435 70 16.1 365 83.9 488 66 13.5 422 86.5
Total 1259 520 739 1480 517 891
Unavailable 726 423 303 602 331 271
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point-credit ratio categories, respectively. Thus students 
with low point-credit ratios in mathematics tended to drop 
out at a higher rate than students with high point-credit 
ratios.
Table XXVI contains the results of the chi-square test 
of significance among drop-outs according to the mathematics 
point-credit ratio for the first term of attendance at 
Louisiana State University, for 1953-1954 and 1954-1955.
The hypothesis was that students with low mathematics point- 
credit ratios would drop-out at a rate significantly greater 
than students with high mathematics point-credit ratios.
For 1953-1954, the chi-square ratio of 144.65 was statistic­
ally significant at the one per cent level. The MP#' (proba­
bility level) was .01. Thus the probability was at most one 
ohance out of a hundred that the relation between the mathe­
matics point-credit ratio and dropping out was due to chance. 
The relation was statistically significant, and the hypothesis
i
was accepted.
For 1954-1955, the chi-square ratio of 152.05 was 
statistically significant at the one per cent level. The 
opu (probability level) was .01. Thus the probability was 
at most one chance out of a hundred that the relation between
TABLE XXVI
CHI-SQUARE TEST OF SIGNIFICANCE AMONG DROP-OUTS ACCORDING TO MATHEMATICS POINT-
CREDIT RATIO FOR FIRST TERM OF ATTENDANCE AT LOUISIANA STATE
UNIVERSITY, 1953-1954 AND 1954-1955
Point-credit
ratio Total
1953
fo
-1954
fe x 2 Total
1954
fo
-1955
fe X 2
• 0 1 • VO 466 314 192.47 76.7 523 323 216.01 52.99
1.0 - 1.9 358 136 147.86 1.0 397 128 163.97 7.89
2.0 - 3.0 435 70 179.67 66.9 488 66 201.56 91.17
Total
Unavailable
1259
726
x 2 - 
df = 
P =
144.6*
2
.01
144.6 1408
602
x 2 s 
df = 
P =
152.05*
2
.01
152.05
*Signifleant at one per cent level
VO
LO
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the mathematics point-credit ratio and dropping out was due 
to chance. This was a statistically significant relation, 
and the hypothesis was accepted.
Therefore for 1953-1954 and 1954-1955, there was a 
statistically significant relation between the factor of 
the mathematics point-credit ratio and dropping out.
Students with low mathematics point-credit ratios for their 
first term of attendance at Louisiana State University 
tended to drop out at a significantly higher rate than 
students with high mathematics point-credit ratios.
XIV. QUANTITATIVE SCORE ON A. C. E.21
Table XXVII contains the comparison of drop-outs and
non-drop-outs according to the Quantitative score of the 
American Council on Education Psychological Examination for 
1953-1954 and 1954-1955. The scores on the various tests 
were classified by the University percentile norms or raw 
score categories. Since there were, of course, approximately 
the same number of students in each decile for each test, and
raw scores are not important, there was no reason to
^American Council on Education Psychological Exami­
nation.
TABLE XXVII
COMPARISON OF DROP-OUTS AND NON-DROP-OUTS ACCORDING TO QUANTITATIVE SCORE
ON A. C. E.* PSYCHOLOGICAL EXAMINATION,
1953-1954 AND 1954-1955
Percentile Total
1953-1954 
Drop-outs 
No. %
Non-drop-outs 
No. %
Total
1954-1955 
Drop-outs Non-drop-outs 
No. Vo No. Vo
0 - 10 170 105 61.8 65 38.2 175 103 58.9 72 41.1
11 - 20 201 124 61.7 77 38.3 137 73 53.3 64 46.7
21 - 30 162 89 54.9 73 45.1 162 69 42.6 93 57.4
31 - 40 194 96 49.5 98 50.5 161 82 50.9 79 49.1
41 - 50 137 54 39.4 83 60.6 160 64 40.0 96 60.0
51 - 60 195 78 40.0 117 60.0 139 60 43.2 79 56.8
61 - 70 184 79 42.9 105 57.1 195 73 37.4 122 62.6
71 - 80 183 86 47.0 97 53.0 148 61 41.2 87 58.8
81 - 90 155 59 38.1 96 61.9 190 60 31.6 130 68.4
91 - 99 204 58 28.4 146 71.6 167 41 24.6 126 75.4
Total
Unavailable
1785
200
828
115
957
85
1634
376
686
162
948
214
*American Council on Education
VO
Ui
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compare the total numbers in the various levels. There­
fore, this comparison was omitted from this analysis and the 
analysis of the seven test factors which follow.
For both years of the study, there was a gradual 
decrease in drop-out per cents from low to high percentiles. 
For 1953-1954, 61.8 per cent of the students in the 0 - 1 0  
percentile category dropped out. In the 91 - 99 percentile 
category, 28.4 per cent dropped out. For 1954-1955, 58.9 
per cent of students in the 0 - 1 0  percentile category 
dropped out, and 24.6 per cent of students in the 91 - 99 
percentile category dropped out. Thus students with low 
Quantitative scores tended to drop out at a higher rate than 
students with high Quantitative scores.
Table XXVIII contains the results of the chi-square 
test of significance among drop-outs according to the 
Quantitative score of the American Council onr Education 
Psychological Examination for 1953-1954 and 1954-1955. The 
hypothesis was that students with low Quantitative scores 
would drop out at significantly greater rate than students 
with high Quantitative scores. For 1953-1954, the chi-square 
ratio of 41.87 was significant at the one per cent level.
The "P** (probability level) was ,01. Thus the probability
TABLE XXVIII
CHI-SQUARE TEST OF SIGNIFICANCE AMONG DROP-OUTS ACCORDING TO QUANTITATIVE
SCORE ON A. C. E.* PSYCHOLOGICAL EXAMINATION,
1953-1954 AND 1954-1955
Percentile Total
1953-
fo
■1954
fe x2 Total
1954-
fo
■1955
fe x2
0 - 1 0 170 105 78.86 8.66 175 103 73.47 11.9
11 - 20 201 124 93.24 10.15 137 73 57.52 4.2
21 - 30 162 89 75.15 2.55 162 69 68.01 .0
31 - 40 194 96 89.99 .40 161 82 67.59 3.1
41 - 50 137 54 63.55 1.43 160 64 67.17 .0
51 - 60 195 78 90.45 1.71 139 60 58.36 .0
61 - 70 184 79 85.35 .47 195 73 81.87 1 .0
71 - 80 183 86 84.89 .01 148 61 62.13 .0
81 - 90 155 59 71.90 2.31 190 60 79.77 4.9
91 - 99 204 58 94.63 14.18 167 41 70.11 12.1
Total 1785 41.87 1634 37.2
Unavailable 200
X2
df
P
s 41.87** 
= 9
.01
376
x2 = 37.2** 
df = 9 
P = .01
*American Council on Education **Significant at one per cent level VO
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was at most one chance out of a hundred that the relation 
between the Quantitative score and dropping out was due to 
chance. This relation was statistically significant, and 
the hypothesis was accepted.
For 1954-1955, the chi-square ratio of 37.2 was sig­
nificant at the one per cent level. The "P11 (probability 
level) was .01. Thus the probability was at most one chance 
out of a hundred that the relation between Quantitative 
score and dropping out was due to chance. This relation 
was statistically significant, and the hypothesis was ac­
cepted.
Therefore, for 1953-1954 and 1954-1955, there was a 
statistically significant relation between the factor of 
the Quantitative score on the American Council on Education 
Psychological Examination and dropping out. Students with 
low Quantitative scores tended to drop out at a significant­
ly higher rate than students with high Quantitative scores.
Hanks^ found that the American Council on Education 
Psychological Examination total score (Quantitative and 
Linguistic scores combined) distinguished significantly
^Hanks, o£. cit., pp. 103, 106.
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between drop-outs and non-drop-outs for his sample at the 
University of Arkansas. Students with low scores dropped 
out at a significantly higher rate than students with high 
scores.
XV. LINGUISTIC SCORE ON A. C. E.23
Table XXIX contains the comparison of drop-outs and 
non-drop-outs according to the Linguistic score of the Ameri­
can Council on Education Psychological Examination for 1953- 
1954 and 1954-1955. For both years of the study, there was 
a gradual decrease of drop-out per cents from low to high 
percentiles. For 1953-1954, the drop-out per cents for the 
0 - 1 0  and 91 - 99 percentile categories, respectively, were
74.4.and 28.0, For 1954-1955, the corresponding drop-out 
per cents were 74.0 and 25.3. Students with low Linguistic 
scores tended to drop-out at a rate higher than students 
with high Linguistic scores.
Table XXX, contains the results of the chi-square 
test of significance among drop-outs according to the 
Linguistic score on the American Council on Education 
Psychological Examination for 1953-1954 and 1954-1955.
^ A m e r i c a n  Council On Education Psychological Exami­
nation.
TABLE XXIX
COMPARISON OF DROP-OUTS AND NON-DROP-OUTS ACCORDING TO. LINGUISTIC SCORE
ON A. C. E.* PSYCHOLOGICAL EXAMINATION,
1953-1954 AND 1954-1955
1953-1954 1954-1955
Percentile Total Drop-outs Non-drop-outs Total Drop-outs Non-drop-outs
No. 7o No. % No. % No. %
0 - 10 164 122 74.4 42 25.6 146 108 74.0 38 26.0
11 - 20 184 110 59.8 74 40.2 178 97 54.5 81 45.5
21 - 30 177 102 57.6 75 42.4 158 84 53.2 74 46.8
31 - 40 177 94 53.1 83 46.9 159 76 47.8 83 52.2
41 - 50 180 89 49.4 91 50.6 174 65 37.4 109 62.6
51 - 60 175 71 40.6 104 59.4 139 65 46.8 74 53.2
61 - 70 190 76 40.0 114 60.0 176 53 30.1 123 69.9
71 - 80 172 56 32.6 116 67.4 153 51 33.3 102 66.7
81 - 90 176 54 30.7 122 69.3 170 43 25.3 127 74.7
91 - 99 189 53 28.0 136 72.0 182 46 25.3 136 74.7
Total
Unavailable
1784
201
827
116
957
85
1635
375
688
160
947
215
♦American Council on Education
!—1 
O
o
TABLE XXX
CHI-SQUARE TEST OF SIGNIFICANCE AMONG DROP-OUTS ACCORDING TO LINGUISTIC
SCORE ON A. C. E.* PSYCHOLOGICAL EXAMINATION,
1953-1954 AND 1954-1955
Percentile Total
1953-
fo
1954
fe X2 Total
1954-
fo
1955
fe X2
0 - 10 164 122 76.03 27.79 146 108 61.44 35.29
11 20 184 110 85.30 7.15 178 97 74.90 6.52
21 - 30 177 102 82.05 4.85 158 84 66.49 4.62
31 - 40 177 94 82.05 1.74 159 76 66.91 1.24
41 - 50 180 89 83.44 .48 174 65 73.22 .93
51 - 60 175 71 81.12 1.26 139 65 58.49 .72
61 - 70 190 76 88.08 1.66 176 53 74.06 6.00
71 - 80 172 56 79.73 7.06 153 51 64.38 2.78
81 - 90 176 54 81.59 9.33 170 43 71.54 11.39
91 - 99 189 53 87.61 13.67 182 46 76.59 12.22
Total 1784 74.98 1635 81.71
Unavailable 201
X2 = 
df = 
P =
74.98**
9
.01
375
X2
df
P
= 81.71** 
= 9
.01
♦American Council on Education **Significant at one per cent level o
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The hypothesis was that students with low Linguistic scores 
would drop out of a significantly greater rate than students 
with high Linguistic scores. For 1953-1954, the chi-square 
ratio of 74.98 was significant at the one per cent level.
The ,aPH (probability level) was .01. Thus the probability 
was at most one chance out of a hundred that the relation 
between Longuistic scores and dropping out was due to 
chance. This relation was statistically significant, and 
the hypothesis was accepted.
For 1954-1955, the over-all chi-square ratio of 81.71 
was significant at the one per cent level. The MP'1 (proba­
bility level) was .01. Thus the probability was at most one 
chance out of a hundred that the relation between Linguistic 
scores and dropping out was due to chance. This was a 
statistically significant relation, and the hypothesis was 
accepted.
Therefore, for 1953-1954 and 1954-1955, there was a 
statistically significant relation between the factor of the 
Linguistic score on the American Council on Education Psycho­
logical Examination and dropping out. Students with low 
Linguistic scores tended to drop out at a significantly 
higher rate than students with high Linguistic scores.
XVI. READING SCORE
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Table XXXI contains the comparison of drop-outs and 
non-drop-outs according to the Reading Score on the Coopera­
tive English Test for 1953-1954 and 1954-1955. For both 
years of the study, the per cent, of students dropping out 
decreased from low to high percentiles. For 1953-1954, in 
the 0 - 1 0  and 9 1 - 9 9  percentile categories respectively, 
the drop-out per cents were 71.6 and 26.9. For 1954-1955, 
corresponding per cents for those categories were 63.6 and
22.5. Therefore students with low Reading scores tended to 
drop out more than students with high scores.
Table XXXII contains the results of the chi-square 
test of significance among drop-outs according to the 
Reading score on the Cooperative English Test for 1953-1954 
and 1954-1955. The hypothesis was that students with low 
Reading scores would drop out a£ a significantly greater 
rate than students with high Reading scores. For 1953-1954, 
the chi-square ratio of 70.3 was significant at the one per 
cent level. The "P11 (probability level) was .01. The 
probability was atone*?, chance out of a hundred that the 
relation between Reading score and dropping out was due to
t a b u : xx x i
COMPARISON OF DROP-OUTS AND NON-DROP-OUTS ACCORDING
TO READING SCORE ON COOPERATIVE ENGLISH TEST,
1953-1954 AND 1954-1955
1953-1954 1954-1955
Percentile Total Drop--outs Non-drop-outs Total Drop--outs Non-drop-outs
No. % No. % No. % No. 7o
0 - 1 0 126 94 74.6 32 25.4 118 75 63.6 43 36.4
11 - 20 180 114 63.3 66 36.7 120 75 62.5 45 37.5
21 - 30 137 80 58.4 57 41.6 111 67 60.4 44 39.6
31 - 40 156 82 52.6 74 47.4 176 89 50.6 87 49.4
41 - 50 205 97 47.3 108 52.7 109 42 38.5 67 61.5
5 1 - 6 0 156 77 49.4 79 50.6 237 110 46.4 127 53.6
61 - 70 161 52 32.3 109 67.7 149 45 30.2 104 69.8
71 - 80 194 70 36.1 124 63.9 157 40 25.5 117 74.5
81 - 90 197 70 35.5 127 64.5 142 42 29.6 100 70.4
91 - 99 186 50 26.9 136 73.1 169 38 22.5 131 77.5
Total 1698 786 912 1488 623 865
Unavailable 287 157 130 522 225 297
TABLE XXXII
CHI-SQUARE TEST OF SIGNIFICANCE AMONG DROP-OUTS ACCORDING
TO READING SCORE ON COOPERATIVE ENGLISH TEST,
1953-1954 AND 1954-1955
Percentile Total
1953-1954 
fo fe x* Total
1954-
fo
■1955
fe x2
0 - 1 0 126 94 58.33 21.8 118 75 49.40 13.3
11 - 20 180 114 83.32 11.3 120 75 50.24 12.2
21 - 30 137 80 63.42 4.3 111 67 46.47 9.1
31 - 40 156 82 72.21 1.3 176 89 73.69 3.2
41 - 50 205 97 94.89 .0 109 42 45.64 .3
51 - 60 156 77 72.21 .3 237 110 99.23 1.2
61 - 70 161 52 74.53 6.8 149 45 62.38 4.8
71 - 80 194 70 89.80 4.4 157 40 65.73 10.1
81 - 90 197 70 91.19 4.9 142 42 59.45 5.1
91 - 99 186 50 86.10 15.1 169 38 70.76 15.2
Total
Unavailable
1698
287
x2 = 70 
df s 9 
P =
.3*
.01
70.3 1488
522
x2 = 
df = 
P =
74.5*
9
.01
74.5
♦Significant at one per cent level
o
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chance. This relation was statistically significant, and 
the hypothesis was accepted.
For 1954-1955, the chi-square ratio of 74.5 was 
significant at the one per cent level. The "P” (probability 
level) was .01. The probability was at most one chance out 
of a hundred that the relation between Reading scores and 
dropping out was due to chance. This relation was statistic­
ally significant, and the hypothesis was accepted.
Therefore, for 1953-1954 and 1954-1955 there was a 
statistically significant relation between the factor of the 
Reading score on the Cooperative English Test and dropping 
out. Students with low Reading scores tended to drop out at 
a significantly higher rate than students with high Reading 
scores.
Hanks^ found that the Reading score on the Coopera­
tive English Test distinguished significantly between drop­
outs and non-drop-outs for his sample at the University of 
Arkansas. Students with low Reading scores tended to drop 
out at a significantly higher rate than students with high 
Reading scores.
2^Hanks, o£. cit., p. 107.
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XVII. MECHANICS OF EXPRESSION SCORE
Table XXXIII contains the comparison of drop-outs and 
non-drop-outs according to the Mechanics of Expression score 
on the Cooperative English test for 1953-1954 and 1954-1955. 
For both years of the study, there was a tendency for the 
number of drop-outs to decrease gradually from low to high 
raw scores. For 1953-1954, 74.5 per cent of students in, the 
2 1 - 3 0  raw score category dropped out. In the 7 1 - 8 0  raw 
score category, 25.9 per cent dropped out. For 1954-1955, 
the drop-out per cents in the corresponding categories were
74,0 and 25.6. Thus students with low scores in Mechanics 
of Expression tended to drop out at a higher rate than 
students with high scores.
Table XXXIV contains the results of the chi-square 
test of significance aroeeg drop-outs according to the 
Mechanics of Expression Test score for 1953-1954 and 1954- 
1955. The hypothesis was that students with low Mechanics 
of Expression scores would drop out at a rate significantly 
greater than students with high Mechanics of Expression 
scores. For 1953-1954, the chi-square ratio of 66.25 was 
significant at the one per cent level. The "P,J (probability
TABLE XXXIII
COMPARISON OF DROP-OUTS AND NON-DROP-OUTS ACCORDING TO MECHANICS
OF EXPRESSION SCORE ON COOPERATIVE ENGLISH TEST,
1953-1954 AND 1954-1955
Raw score Total
1953-1954 
Drop-outs 
No. %
Non-drop-outs 
No. %
Total
1954-1955 
Drop-outs Non-drop-outs 
No. % No. %
21 - 30 51 38 74.5 13 25.5 50 37 74.0 13 26.0
31 - 40 497 298 60.0 199 40.0 492 276 56.1 216 43.9
41 - 50 607 309 50.9 298 49.1 469 202 43.1 267 56.9
51 - 60 400 135 33.7 265 66.3 360 109 30.3 251 69.7
61 - 70 173 40 23.1 133 76.9 163 39 23.9 124 76.1
71 - 80 27 7 25.9 20 74.1 39 10 25.6 29 74.4
Total 1755 827 928 1573 673 900
Unavailable 230 116 114 437 175 262
o
00
TABLE XXXIV
CHI-SQUARE TEST OF SIGNIFICANCE AMONG DROP-OUTS ACCORDING TO
MECHANICS OF EXPRESSION SCORE ON COOPERATIVE ENGLISH TEST,
1953-1954 AND 1954-1955
Raw score Total
1953
fo
-1954
fe 2x*- Total
1954-
fo
-1955
fe x2
21-30 51 38 24.03 8.11 50 37 21.39 11.4
31-40 497 298 234.20 17.38 492 276 210.50 20.4
41-50 607 309 286.04 1.84 469 202 200.66 .0
51-60 400 135 188.49 15.18 360 109 154.02 13.2
61-70 173 40 81.52 21.15 163 39 69.74 13.5
71-80 27 7 12.72 2.59 39 10 16.69 2.7
Total 1755
x2 = 
df = 
P =
66.25*
5
.01
66.25 1573
X2 - 
df = 
P =
63.9*
5
.01
63.9
*Signifleant at one per cent level
o
v£>
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level) was .01. Thus the probability was at most one chance 
out of a hundred that the relation between Mechanics of 
Expression scores and dropping out was due to chance. This 
was a statistically significant relation, and the hypothesis 
was accepted.
For 1954-1955, the chi-square ratio of 63.9 was 
significant at the one per cent level. The "PSI (probability 
level) was .01. There was at most one chance out of a 
hundred that the relation between Mechanics of Expression 
scores and dropping out was due to chance. This relation 
was statistically significant, and the hypothesis was 
accepted.
Therefore, for 1953-1954 and 1954-1955, there was a 
statistically significant relation between the factor of the 
Mechanics of Expression score and dropping out. Students 
with low Mechanics of Expression scores tended to drop out at 
a significantly higher rate than students with high Mechanics 
of Expression scores.
Hanks^ found that the Mechanics of Expression test 
distinguished significantly between drop-outs and non-drop-
^Hanks, loc. cit.
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outs for his sample at the University of Arkansas. Students 
with low scores dropped out significantly more than students 
with high scores.
XVIII. EFFECTIVENESS OF EXPRESSION SCORE
Table XXXV contains the comparison of drop-outs and 
non-drop-*outs according to the Effectiveness of Expression 
score on the Cooperative English Test for 1953-1954 and 1954- 
1955. For both years of the study, there was a tendency for 
drop^out per cents to decrease from low to high scores. For 
1953-1954, 84.6 per cent of students in the 21 - 30 raw 
score category dropped out. In the 7 1 - 8 0  raw score cate­
gory, 28.6 per cent of students dropped out. For 1954-1955, 
the drop-out per cents in corresponding categories were 71.4 
and 16.4. Thus students with low scores on the Effectiveness 
of Expression test tended to drop out at a higher rate than 
students with high scores.
Table XXXVI contains the results of the chi-square 
test of significance among drop-outs according to the Effec­
tiveness of Expression score on the Cooperative English Test 
for 1953-1954 and 1954-1955. The hypothesis was that students 
with low Effectiveness of Expression scores would drop out at
TABLE XXXV
COMPARISON OF DROP-OUTS AND NON-DROP-OUTS ACCORDING TO EFFECTIVENESS
OF EXPRESSION SCORE ON COOPERATIVE ENGLISH TEST,
1953-1954 AND 1954-1955
Raw score Total
1953-1954 
Drop-outs Non-drop-outs 
No. % No. 7.
Total
1954-1955 
Drop-outs Non-drop- 
No. % No.
-outs
%
21 - 30 13 11 84.6 2 15.4 28 20 71.4 8 28.6
31 - 40 215 154 71.6 61 28.4 186 115 61.8 71 38.2
41 - 50 618 344 55.7 274 44.3 537 286 55.3 251 46.7
51 - 60 587 224 38.2 363 61.8 512 192 37.5 320 62.5
61 - 70 250 74 29.6 176 70.4 237 50 21.1 187 78.9
71 - 80 70 20 28.6 50 71.4 61 10 16.4 51 83.6
Total 1753 827 926 1561 673 888
Unavailable 232 116 116 449 175 274
TABLE XXXVI
CHI-SQUARE TEST OF SIGNIFICANCE AMONG DROP-OUTS ACCORDING TO EFFECTIVENESS
OF EXPRESSION SCORE ON COOPERATIVE ENGLISH TEST,
1953-1954 AND 1954-1955
Raw score Total
1953-
fo
-1954
fe X2 Total
1954-
fo
•1955
fe x^
21 - 30 13 11 6.13 3.92 28 20 12.07 5.21
31 - 40 215 154 101.43 26.66 186 115 80.19 15.11
41 - 50 618 344 291.55 9.44 537 286 231.52 13.45
51 - 60 587 224 276.92 10.11 512 192 220.74 37.42
61 - 70 250 74 117.94 16.37 237 50 102.18 26.65
71 - 80 70 20 33.02 5.15 61 10 26.30 ,10.11
Total 1753 71.65 1561 107.95
Unavailable 232 449
71.65* 107.95*
df « 5 df = 5
P * .01 P = .01
*Significant at one per cent level
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a rate significantly greater than students with high Effec­
tiveness of Expression scores. For 1953-1954, the chi-square 
ratio of 71.65 was significant at the one per cent level. The 
"P" (probability level) was .01. Thus the probability was 
at most one chance out of a hundred that the relation between 
Effectiveness of Expression scores and dropping out was due 
to chance. This relation was statistically significant, and 
the hypothesis was accepted.
For 1954-1955, the chi-square ratio of 70.53 was 
significant at the one per cent level. The “P11 (probability 
level) was .01. Thus the probability was at most one chance 
out of a hundred that the relation between Effectiveness of 
Expression scores and dropping out was due to chance. This 
was a statistically significant relation, and the hypothesis 
was accepted.
Therefore, for 1953-1954 and 1954-1955 there was a 
statistically significant relation between the factor of the 
Effectiveness of Expression score on the Cooperative English 
Test and dropping out. Students who made low scores on the 
Effectiveness of Expression test tended to drop-out at a 
significantly higher rate than students who made high Effec­
tiveness of Expression scores.
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9 fiHanks found a significant difference between drop­
outs and non-drop-outs on this test for his sample at the 
University of Arkansas.
XIX. COOPERATIVE ALGEBRA TEST SCORE
Table XXXVII contains the comparison of drop-outs and 
non-drop-outs according to the Cooperative Algebra Test score 
for 1953-1954 and 1954-1955. For both years of the study, 
there was a tendency for the number of drop-outs to decrease 
gradually from low to high percentiles. For 1953-1954, in 
the 0 - 1 0  percentile category the drop-out per cent was 
68.9 and in the 91-99 percentile category, 19.9 per cent.
For 1954-1955, the drop-out per cents were 61.9 and 16.4 
respectively, in the 1- 10 and 91 - 99 percentile categories. 
Thus students who made low scores on the Cooperative Algebra 
Test tended to drop out at a higher rate than those who made 
high scores.
Table XXXVIII contains the results of the chi-square 
test of significance among drop-outs according to the Cooper­
ative Algebra Test score for 1953-1954 and 1954-1955. The
2%anks, loc. cit.
TABLE XXXVII
COMPARISON OF DROP-OUTS AND NON-DROP-OUTS ACCORDING
TO COOPERATIVE ALGEBRA TEST SCORE,
1953-1954 AND 1954-1955
Percentile Total
1953-1954 
Drop-outs 
No. 7*
Non-drop-outs 
No. %
Total
1954-1955 
Drop-outs Non-drop- 
No % No.
-outs
7o
0 - 1 0 119 82 68.9 37 31.1 118 73 61.9 45 38.1
11 - 20 164 104 63.4 60 36.6 134 82 61.2 52 38.8
21 - 30 163 93 57.1 70 42.9 117 61 52.1 56 47.9
31 - 40 177 106 59.9 71 40.1 190 85 44.7 105 55.3
41 - 50 176 86 48.9 90 51.1 113 55 48.7 58 51.3
51 - 60 165 73 44.2 92 55.8 166 73 44.0 93 56.0
61 - 70 156 59 37.8 97 62.2 132 53 40.2 79 59.8
71 - 80 170 59 34.7 111 65.3 129 39 30,2 90 69.8
81 - 90 152 57 37.5 95 62.5 169 44 26.0 12.5 74.0
91 - 99 191 38 19.9 153 80.1 152 25 16.4 127 83.6
Total 1633 757 876 1420 590 830
Unavailable 352 186 166 590 258 332
TABLE XXXVIII
CHI-SQUARE TEST OF SIGNIFICANCE AMONG DROP-OUTS ACCORDING
TO COOPERATIVE ALGEBRA TEST SCORE,
1953-1954 AND 1954-1955
Percentile Total
1953-
fo
■1954
fe x2 Total
1954-
fo
•1955
fe X2
0 - 1 0 119 82 55.16 130.6 118 73 49.03 11.7
11 - 20 164 104 76.02 103.0 134 82 55.68 12.4
21 - 30 163 93 75.56 4.0 117 61 48.61 3.2
31 - 40 177 106 82.05 3.9 190 85 78.94 .5
41 - 50 176 86 81.59 .2 113 55 46.95 1.4
51 - 60 165 73 76.49 .2 166 73 68.97 .2
61 - 70 156 59 72.32 2.4 132 53 54.84 .0
71 - 80 170 59 78.81 5.0 129 39 53.60 4.0
81- r 90 152 57 70.46 2.6 169 44 70.22 9.8
91 - 99 191 38 88.54 28.8 152 25 63.15 23.0
Total
Unavailable
1633
352
x 2 - 
df = 
P =
280.7*
9
.01
280.7 1420
590
x2 = 
df = 
P =
66.2*
9
.01
66.2
*Signifleant at one per cent level
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hypothesis was that students with low Cooperative Algebra 
scores would drop out at a significantly greater rate than 
students with high Cooperative Algebra scores. For 1953-1954, 
the chi-square ratio of 73.6 was significant at the one per 
cent level. The HPn (probability level) was .01. Thus the 
probability was at most one chance out of a hundred that the 
relation between Cooperative Algebra scores and dropping out 
was due to chance. This relation was statistically signifi­
cant, and the hypothesis was accepted.
For 1954-1955, the chi-square ratio of 66.2 was 
significant at the one per cent level. The 4,P4’ (probability 
level) was .01. Thus the probability was at most one chance 
out of a hundred that the relation between Cooperative Algebra 
scores and dropping out was due to chance. This relation was 
statistically significant, and the hypothesis was accepted.
Therefore, for 1953-1954 and 1954-1955, there was a 
statistically significant relation between the factor of the 
Cooperative Algebra Test score and dropping out. Students 
who made low scores on the Cooperative Algebra Test tended to 
drop out at a significantly higher rate than students who 
made high Cooperative Algebra scores.
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XX. ARITHMETIC SCORE
Table XXXIX contains the comparison of students accord™ 
ing to the General Chemistry Placement Examination Score (Part 
I, Arithmetic) for 1953-1954 and 1954-1955. For both years 
of the study, there was a gradual decrease in the drop-outs 
per cents from low to high percentiles. For 1953-1954, in 
the 0 - 1 0  percentile category, 66.4 per cent were drop-outs, 
and in the 91 - 99 percentile category, only 24.7 per cent 
were drop-outs. For 1954-1955, in the 0 - 1 0  and 91 - 99 
percentile categories, respectively, 63.5 and 19.0 per cent 
were drop-outs. Therefore, students with low Arithmetic 
scores tended to drop out at a higher rate than students 
with high scores.
Table XL contains the results of the chi-square test 
of significance among drop-outs according to the General 
Chemistry Placement Examination score, (Part I, Arithmetic), 
for 1953-1954 and 1954-1955. The hypothesis was that 
students with low scores in Arithmetic would drop out at a 
rate significantly greater than students with high scores in 
Arithmetic. For 1953-1954, the chi-square ratio of 49.8 was 
significant at the one per cent level. The ‘‘P*1 (probability
TABLE XXXXX
COMPARISON OF DROP-OUTS AND NON-DROP-OUTS ACCORDING TO GENERAL CHEMISTRY
PLACEMENT EXAMINATION* SCORE, PART I (ARITHMETIC),
1953-1954 AND 1954-1955
Percentile Total
1953-1954 
Drop-outs 
No. %
Non-drop-outs 
No. %
Total
1954-1955 
Drop-outs Non-drop-outs 
No. 7o No. 7,
0 - 1 0 113 75 66.4 38 33.6 96 61 63.5 35 36.5
11 - 20 166 101 60.8 65 39.2 74 45 60.8 29 39.2
21 - 30 150 84 56.0 66 44.0 107 66 61.7 41 38.3
31 - 40 23 9 39.1 14 60.9 135 63 46.7 72 53.3
41 - 50 187 100 53.5 87 46.5 150 73 48.7 77 51.3
51 - 60 170 83 48.8 87 51.2 162 73 45.1 89 54.9
61 - 70 175 73 41.7 102 58.3 173 63 36.4 110 63.6
71 - 80 163 61 37.4 102 62.6 153 53 34.6 100 65.4
81 - 90 115 46 40.0 69 60.0 150 41 27.3 109 72.7
91 - 99 219 54 24.7 165 75.3 153 29 19.0 124 81.0
Total
Unavailable
1481
504
686
257
795
247
1353
657
567
281
786
376
*A test constructed at Louisiana State University by Chemistry Department
TABLE XL
CHI-SQUARE TEST OF SIGNIFICANCE AMONG DROP-OUTS ACCORDING TO GENERAL
CHEMISTRY PLACEMENT EXAMINATION* SCORE, PART I (ARITHMETIC),
1953-1954 AND 1954-1955
Percentile Total
1953-
fo
-1954
fe X2 Total
1954-
fo
-1955
fe X2
0 - 1 0 113 75 52.34 9.8 96 61 40.23 10.7
11 - 20 166 101 76.89 7.6 74 45 31.01 6.3
21 - 30 150 84 69.48 3.0 107 66 44.84 10.0
31 - 40 23 9 10.65 .3 135 63 56.57 .7
41 - 50 187 100 86.62 2.1 150 73 62.86 1.6
51 - 60 170 83 78.74 .2 162 73 67.89 .4
61 - 70 175 73 81.06 .8 173 63 72.50 1.2
71 - 80 163 61 75.50 2.8 153 53 64.12 1.9
81 - 90 115 46 53.27 1.0 150 41 62.86 7.6
91 - 99 219 54 101.44 22.2 153 29 64.12 19.2
Total
Unavailable
1481
504
X2 = 
df *= 
P =
49.8**
9
.01
49.8 1353
657
X2 - 
df r 
p =
59.6**
9
.01
59.6
*A test constructed at Louisiana State University by Chemistry Department
**Significant at the one per cent level
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level) was .01. Thus the probability was at most one chance
out of a hundred that the relation between Arithmetic scores
and dropping out was due to chance. This relation was 
statistically significant, and the hypothesis was accepted.
For 1954-1955, the chi-square ratio of 59.6 was 
significant at the one per cent level. The "P** (probability 
level) was .01. Thus the probability was at most one chance
out of a hundred that the relation between Arithmetic score
and dropping out was due to chance. The relation was 
statistically significant, and the hypothesis was accepted.
Therefore, for 1953-1954 and 1954-1955, there was a 
statistically significant relation between the factor of the 
General Chemistry Placement Examination score, Part I, 
“Arithmetic/1 and dropping out. Students with low scores in 
Arithmetic tended to drop out at a significantly higher rate 
than students with high Arithmetic scores.
XXI. CHEMISTRY SCORE
Table XLI contains the comparison of drop-outs and 
non-drop-outs according to the General Chemistry Placement 
Examination Score (Part II, Chemistry) for 1953-1954 and 
1954-1955. For both years of the study, there was a gradual
TABLE XLI
COMPARISON OF DROP-OUTS AND NON-DROP-OUTS ACCORDING TO GENERAL CHEMISTRY
PLACEMENT EXAMINATION* SCORE, PART II (CHEMISTRY),
1953-1954 AND 1954-1955
1953-1954 1954-1955
Percentile Total Drop-outs Non-drop-outs Total Drop-outs Non-drop-outs
No. % No. % No. % No. %
0 - 1 0 70 35 50.0 35 50.0 56 28 50.0 28 50.0
11 - 20 80 34 42.5 46 57.5 98 46 46.9 52 53.1
21 - 30 113 58 51.3 55 48.7 51 17 33.3 34 66.7
31 - 40 77 37 48.1 40 51.9 101 41 40.6 60 59.4
41 - 50 133 59 44.4 74 55.6 108 41 38.0 67 62.0
51 - 60 83 36 43.4 47 56.6 77 31 40.3 46 59.7
61 - 70 90 31 34.4 59 65.6 111 35 31.5 76 68.5
71 - 80 113 41 36.3 72 63.7 95 31 32.6 64 67.4
81 - 90 99 28 28.3 71 71.7 89 16 18.0 73 82.0
91 - 99 96 18 18.8 78 81.2 77 14 18.2 63 81.8
Total
Unavailable
945
1031
377
566
577
465
863
1147
300
548
563
599
*A test constructed at Louisiana State University by Chemistry Department
to
U>
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decrease in drop-out per* cents from low to high percentiles. 
For 1953-1954, 50.0 per cent of students in the 0 - 10 and 
18.8 per cent in the 91 - 99 percentile categories dropped 
out. For 1954-1955, 50.0 per cent of students in the 0 - 1 0  
and 18.2 per cent in the 91 - 99 percentile categories dropped 
out. Thus students with low Chemistry scores tended to drop 
out at a higher rate than students with high scores.
Table XLII contains the results of the chi-square test 
of significance among drop-outs according to the General 
Chemistry Placement Examination (Part II, Chemistry) for 
1953-1954 and 1954-1955. The hypothesis was that students 
with low scores in Chemistry would drop out at a rate 
significantly greater than students with high scores in 
Chemistry. For 1953-1954, the chi-square ratio of 23.2 was 
significant at the one per cent level. The “Pu (probability 
level) was .01, Thus the probability was at most one chance 
out of a hundred that the relation between Chemistry scores 
and dropping out was due to chance. This relation was 
statistically significant. The hypothesis was accepted.
For 1954-1955, the chi-square ratio of 23.6 was 
significant at the one per cent level. The "P" (probability 
level) was .01. Thus the probability was at most one chance
TABLE XLII
CHI-SQUARE TEST OF SIGNIFICANCE AMONG DROP-OUTS ACCORDING TO GENERAL
CHEMISTRY PLACEMENT EXAMINATION* SCORE, PART II (CHEMISTRY) „
1953-1954 AND 1954-1955
Percentile Total
1953-1954 
fo fe X2 Total
1954 
f o
-1955
fe X2
0 - 1 0 70 35 27.66 1.9 56 28 19.47 3.7
11 - 20 80 34 31.61 .2 98 52 34.07 4.2
21 - 30 113 58 44.66 4.0 51 34 17.73 .0
31 - 40 77 37 30.43 1.4 101 60 35.11 1.0
41 - 50 133 59 52.-56 .8 . 108 67 37.54 .3
51 - 60 83 36 32.80 .3 77 46 26.77 .7
61 - 70 90 31 35.57 .6 111 76 38.59 .3
71 - 80 113 41 44.66 .3 95 64 33.02 .1
81 - 90 99 28 39.12 3.2 89 73 30.94 7.2
91 - 99 96 18 37.94 10.5 77 63 26.77 6.1
Total
Unavailable
954
1031
x2 = 23 
df = 9 
P =
.2**
.01
23.2 863
1147
x2 = 
df = 
P =
23.6** 
9
.01
23.6
*A test constructed at Louisiana State University by Chemistry Department 
**Significant at one per cent level
r o
U l
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out of a hundred that the relation between Chemistry scores 
and dropping out was due to chance. This relation was 
statistically significant, and the hypothesis was accepted 
Therefore, for 1953-1954 and 1954-1955 there was a 
statistically significant relation between the factor of the 
General Chemistry Placement Examination score, Part II, 
’'Chemistry** and dropping out. Students with low scores in 
the Chemistry part of the General Chemistry Placement 
Examination tended to drop out at a significantly higher 
rate than students with high Chemistry scores.
XXII. TIME OF DROPPING OUT
As a secondary part of the study, the frequencies and 
per cents of all drop-outs leaving school at various times 
were shown. Drop-outs occurred during, or at the end of, 
the first, second, third, fourth, or fifth term of a student's 
attendance in the Junior Division. "First" term refers to 
the first term of a student's attendance, whether his first 
term was summer, fall, or spring. If a student's first term 
was the summer term, for example, and he dropped out during 
the fall term following the summer term, he was classified 
as a drop-out during the second term.
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The numbers and per cents dropping out for each of
the times for both years, X953-1954 and 1954-1955 are
presented in Table XLIII.
For both years, most drop-outs occurred at the end of
the second term for which a student was enrolled. Almost one-
fourth of drop-outs occurred then. For both years, also, 
about one-fifth of drop-outs occurred at the end of the 
first term. Drop-outs occurring at the end of the first two 
terms represented almost one-half of all drop-outs.
As concerns drop-outs during terms, most of them left 
school during their first term. The per cents of all drop­
outs leaving at that time were 15.4 for 1953-1954 and 17.3 
for 1954-1955. The present study indicated that (when 
figures for both years were used) 34.1 per cent of new 
freshmen had departed by the end of their second term. Other 
studies, those of McNeely,27 Mitchell,2® and Stalnaker,2  ^
widely divergent in location and in time, were very close 
to that result in the present study.
27Ante, p. 18.
29Ibid., p. 20
2®Ante, p. 20
TABLE XLIII
COMPARISON OF DROP-OUTS ACCORDING TO DROP-OUT TIMES,
1953-1954 AND 1954-1955
Drop-out time
1953-
No.
-1954
%
1954-
No.
-1955
%
During first term 145 15.4 147 17.3
During second term 47 5.0 72 8.5
During third term 43 4.6 43 5.1
During fourth term 17 1.8 15 1.8
During fifth term 15 1.6 7 .8
End of first term 213 22.6 165 19.5
End of second term 223 23.6 209 24.6
End of third term 110 11.7 80 9.4
End of fourth term 73 7.7 73 8.6
End of fifth term 54 5.7 37 4.4
Unclassifiable 3 .3
Total 942 100.0 848 100.0
f-1to
CO
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XXIII. TRANSFER STATUS (FROM LOUISIANA STATE UNIVERSITY)
Table XLIV contains the number and per cent of drop­
outs who sent transcripts to various types of colleges and 
universities in Louisiana and other states in the United 
States. Of course, the student who had a transcript sent 
did not necessarily enroll at the new institution, but the 
comparisons are likely to be indicative of the true propor­
tions who transfer to institutions of various types. For
1953-1954, most students, 73.2 per cent, had no transcript 
sent from the Office of the Registrar by the time their 
official ledger was studied. The next highest per cent, 
11.2, had a transcript sent to a Louisiana public college. 
The same categories ranked first and second in per cent size 
for 1954-1955; 75.7 per cent were non-transfers and 8.0 per 
cent had a transcript sent to a Louisiana public college.
TABLE XLIV
COMPARISON OF DROP-OUTS ACCORDING TO TRANSFER STATUS (FROM
LOUISIANA STATE UNIVERSITY), 1953-1954 AND 1954-1955
Transfer-out status
1953-
No.
-1954
%
1954-
No.
-1955
%
Non-transfer 690 73.2 642 75.7
la. public college 106 11.2 68 8.0
La. private college 26 2.8 25 2.9
La. private university 29 3.1 23 2.7
Out of La. public college 21 2.2 26 3.1
Out of La. private college 16 1.7 12 1.4
Out of La. public university 43 4.6 39 4.6
Out of La. private university 12 1.3 13 1.5
Total 943 100.I 848 99.9
CHAPTER IV
SUMMARY AND CONCLUSIONS
A study was made of all new students from the entire 
population of drop-outs and non-drop-outs from the Junior 
Division of Louisiana State University for the years 1953- 
1954 and 1954-1955. Drop-outs totaled 943 and 848, respec­
tively, for the two years. Non-drop-outs totaled 1,043 
and 1,162, respectively, for the two years. The total 
number of students studied was 3,995.
Official records from the Junior 'Division, under­
graduate offices, the Registrar's Office, and state depart­
ments of education, and publications of state departments 
of education were sources of the data.
The principal problem was to determine whether twenty- 
one selected factors were associated significantly with 
dropping out for 1953-1954 and 1954-1955.
Analysis of the drop-out group for each factor was 
made by the chi-square technique. Differences significant 
at the five per cent level of confidence or beyond for both
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1953-1954 and 1954-1955 were considered to be true differ­
ences.
From the analysis it was determined that of twenty- 
one selected factors, six had no statistically significant 
relationship to dropping out for either year of the study, 
two had a statistically significant relationship to dropping 
out for one year of the study, and thirteen had a statis­
tically significant relationship to dropping out for both 
years of the study.
The factors that did not have statistically signifi­
cant relationships to drop-outs for 1953-1954 or 1954-1955 
were:
1. Residence status
2. Veteran status
3. Transfer status (to Louisiana State University)
4. High school enrollment
5. High school accreditation
6. Proposed area of study at Louisiana State University
The factors that had statistically significant rela­
tionships to dropping out for one of the years, 1953-1954 o£
1954-1955, were:
1. Age at entrance to Louisiana State University
2. Marital status
The factors that had statistically significant rela­
tionships to dropping out for 1953-1954 and 1954-1955 were:
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1. Sex (males dropped out more than females)
2. Occupation of father (students with fathers in
categories of lower socio-economic status 
dropped out more than students with fathers in 
categories of higher socio-economic status)
3. Point-credit ratio for first term at Louisiana
State University (students with low grades 
dropped out more)
4. English point-credit ratio for first term at
Louisiana State University (students with low 
grades dropped out more)
5. Mathematics point-credit ratio for first term
at Louisiana State University (students with 
low grades dropped out more)
6. Quantitative score on American Council on Educa­
tion Psychological Examination (students with 
low scores dropped out more)
7. Linguistic score on American Council on Education
Psychological Examination (students with low 
scores dropped out more)
8. Reading score on Cooperative English Test (students
with low scores dropped out more)
9. Mechanics of Expression score on Cooperative
English Test (students with low scores dropped 
out more)
10. Effectiveness of Expression score on Cooperative
English Test (students with low scores dropped 
out more)
11. Score on Cooperative Algebra Test (students with
low scores dropped out more)
12. Arithmetic score on General Chemistry Placement
Examination (students with low scores dropped 
out more)
13. Chemistry score on General Chemistry Placement
Examination (students with low scores dropped 
out more)
An analysis of the total number of students in each 
category in relation to the total number of students was 
made for each factor. The results were as follows:
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1. Approximately three-fourths of the students were
male and one-fourth were female.
2. Almost one-half of the students were eighteen
years of age. About one-tenth were nineteen 
years of age.
3. Approximately nine-tenths of the students were
single, and approximately one-tenth were married.
4. Approximately nine-tenths of the students were
non-veterans, and approximately one-tenth were 
veterans.
5. Approximately eight-tenths of the students were
Louisiana residents, and approximately one-tenth 
were from states in the United States outside 
Louisiana. Less than one-tenth were foreign 
students.
6. Over a third of the students had fathers who
were in the managerial or official occupational 
classification. Approximately one-fifth had 
fathers in the professional occupational clas­
sification, and one-fifth had skilled fathers.
7. Approximately one-fifth of the students entered
the University from a high school of over 1,000 
enrollment. There were small variations in 
frequency in enrollment categories, except for 
the 0 - 100 categories, which had less than 
one-tenth of the students.
8. Approximately three-fourths of the students came
from regionally accredited high schools, and 
approximately one-fifth came from state accredit­
ed high schools unaccredited by the regional 
accrediting association.
9. Approximately nine-tenths of the students came
from high school directly to Louisiana State 
University, and approximately one-thirtieth 
were transfers from Louisiana public colleges. 
Still lesser proportions were from other types 
of institutions.
10. Approximately three-tenths of the students proposed 
entrance into Engineering. Approximately 
fifteen per cent proposed entrance into each of 
these categories: Natural Science, Education,
and Commerce.
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11. As to over-all grade averages for their first
term at the University, approximately one- 
fifth of the students were in the 1.0 - 1.4 
(C- ~C) point-credit ratio category.
12. As to English grades for their first term at the
University, approximately one-half of the 
students were in the 1.0 - 1.4 (C- -C) point- 
credit ratio category.
13. As concerns mathematics grades for their first
term at the University, approximately four- 
tenths were in the .0 - .9 (F - D) point- 
credit ratio category.
An analysis of drop-out times for each year of the 
study showed that most drop-outs occurred at the end of the 
student's second term. Those dropping out at the end of the 
first and second terms totaled about half of all drop-outs. 
About 95 per cent of all drop-outs had occurred by the end 
of the fourth term.
An additional preblem was to determine what per cents 
of students sent transcripts to other institutions of higher 
education. In the analysis of transfer status (having a 
transcript sent to other institutions), it was found that 
approximately 75 per cent of students apparently did not 
transfer upon dropping-out.
With knowledge of the relations of the factors and 
categories to dropping out, counselors in the Junior Division 
of the University may be able to assess better the chances
of an individual counselee remaining in college. Counselors 
in Louisiana high schools may use this information in 
advising high school students concerning college success.
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